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CIIAPTER 1. ->[NTROI)UCTION ANI) STATEMENT OF PROBLEM 
fEvery year large numbers of students come to the United States for 
educational training. In the fiscal year 1968, an Immigration and Nat-
uralization Service report showed that there were 121,362 international 
students who were regularly enrolled in different higher educational 
institutions in the United States. This number shows a growth increase 
of 10 per cent over the previous year (Shearer, 1970:55-58~ These 
students came from 172 different countriesJ! Approximately three-fourths 
of the foreign students came from "developing nations", as defined by the 
United Nations. ~ot only must these international students make adjust-
ments to the educational system of the host nation, in this cas~ the 
United States, but they must also face and adapt to the cultural and 
social environment. {ypon their arrival in the host society (United 
I States), many will encounter new values, relationships, and customs that 
may differ from their_~~n. For those students who see their past cul-
tural experiences as very different from those of the host nation, their 
adjustment to this new culture might be either a traumatic shock or a 
p~nt experience~ 
(fhe area of academic adjustment and achievement - that is, the ad-
justment of foreign students to the academic system of the United States -
has received a fair amount of attention (Deustch, 1970; Ellakany, 1968, 
1970; Smith, 1969; and Swayampati, 19S5)~ However, more study is still 
needed in the area of cultural and social adjustment to the host nation. 
'------~~--------~~ - ~--- ~~ ..... --~~ ------ - -
Less attention appears to have been given to possible readjustment 
difficulties that students encounter when they return to their own nations 
2 
after being in the United States for a period of time.), 
?> /I A recent study (Deutsch, 1970) indicates that while adJ!:!!i_~!ll.«-'.nt to 
campus life is necessary s~P_~~E __ ~_!J-_studcnts entering a university, 
regardless of their nationality, it appears to be greater in the case of 
foreign stUdents) Table 1 shows that students from "underdeveloped 
areas" have more serious difficulties in adjusting to the s~! or cu_l-
tural pattern of the United States than do students from developed coun-
tri .. :) -~:::~-=s:d .. r~d :s~a. Africa and Latin Am .. rica as underdevel-
oped countries v Students from Asia, Aftica, and Latin America most fre-
quently encounter difficulties related to financial diJficu1t~~s, jo~~, 
housing, food, being homesick, meeting America~s, American patterns of 
dating and difficulties with American social etiquette as reported by 
~ ------ ----- ------- ---
Deutsch) Students from developed countries most frequently encounter 
problems with financial difficulties, jobs, and being homesick as re-
ported by Deutsch. Deutsch suggests that thses reported difficulties 
may stem from a lack of fami1arity wi,th American social and cultural 
patterns. 
_~lhiS research will deal with the adjustment of foreign students 
to the United States and their anticipated readjustment problems to their 
na ti vc cuI ttlres.) 
~T~arning to deal with the new culture that a foreign student en-
counters is a complicated process to someone in the position of a stranger. 
The norms and role expectations are less "visible" to him than they are 
to a member of the host society '(Merton, 1968). In addition, he may be 
unaware of the range of permissible deviations from the declared official 
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norms; and consequently, he may even overconform. 
/> (Since people from different areas of the world have differl'nt cul-
ture experiences and backgrounds, the degree of their adjustment may 
vary depending on how close their culture is to the culture of the host 
country. That is, the closer the cultural background of foreign students 
to the cultural pattern of the host nation, region, and/or local area, 
the less the degree of adjustment or transition to be made; where there 
are significant differences in the cultural pattern between home and 
host nation, the adjustment and readjustment may be expected to be more 
acute (Sewell and Davidson, 1961 :66-75) ~ 
Foreign Students' Nonacademic Problems and Country of Origin 
(in Percentage, Rounded)a 
The total number of foreign students from whom usable data 
were obtained was 286, from Cleveland, Ohio. 
Country of Origin 
All Students Developed 
V' Financia 1 b 27 37 di~JiJ;.ul ties •• 0 No 
Yes 73 63 (41) c 
Difficulties finding No 25 48 
a job ••• Yes 75 52 (21) 
aSource: Deustch, 1970:81. 
Under-
developed 
23 
77 (134) 
18 
82 (83) 
b 
"never" considered as "no"; "hardly ever", "sometimes" or ''many 
times" considered as "yes". 
CRaw figures are in parentheses. 
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Table 1. (Continued) 
Country of Origin 
All Students Developed Under-
developed 
+--7 
Difficulties arising No 54 71 49 
from lack of Yes 46 29 (41) 51 (133) 
comfortable housing ••. 
Difficulties related No 62 71 60 
to lack of necessary Yes 38 29 (41) 40 (132) 
clothing ••• 
Difficulties in ob- No 41 71 31 
taining accustomed Yes 59 29 (41) 69 (134) 
food ••• 
Being homesick ••. No 19 48 11 
Yes 81 52 (40) 89 (133) 
Experiencing racial No 52 80 56 
or cultural discrim- Yes 48 20 (41) 44 (131) 
ination ••• 
I Difficulties meeting No 36 58 30 
Americans ••• Yes 64 42 (40) 70 (129) 
Difficulties following No 42 62 36 
American pattern of Yes 58 38 (37) 64 (124) 
dating ••• 
Difficul ties following No 37 61 28 
the American pattern of Yes 63 39 (41) 72 (127) 
social etiquette ••• 
Difficul ties following No 68 88 61 
accustomed sanitary Yes 32 12 (41) 39 (122) 
habits ••• 
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'This~ will deal with the extent of perceived cultural differ-
ences between the United States and the country of origin; degree of ad-
justment to the United States; extent of preference for United States 
patterns; and anticipated readjustment difficulties of two groups of 
male foreign students attending Iowa State University in Ames, Iowa. 
One group of students represents the students from "developing nations l 
while the other group consists of students from "developed nations.,,2 
The specific aims of this thesis are the following: 
~/ To examine the relationship between perceived differences 
between American and native culture; extent of preference 
for American culture; anticipated readjustment difficulties 
and adjustment to American culture. 
2. To determine the degree to which students from developed 
and developing nations differ on the following: the ex-
tent to which aspects of United States cultural patterns 
are perceived as different from their native culture; the 
extent to which they indicate a preference for American 
culture; the degree to which they anticipate readjustment 
difficulties, and the extent to which adjustment varies. 
lThe term "developing" countries will be used interchangeably with 
the terms "less developed", "underdeveloped", and "emerging" nations. 
2The term "developed" countries will be used interchangeably with 
terms "industrialized", "emerged", and "advanced" nations. The specific 
rationals for delineating between developed and developing nations is 
presented in Appendix A. 
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CHAPTER 1. THEORETICAL ORIENTATION 
Introduction 
The objective of this chapter will be to review relevant literature 
and to delineate the concepts to be used in this study of adjustment to 
American social and cultural patterns and of perceived readjustment 
problems foreign students will face(when they return to their own countrr. 
According to the theoretical scheme adopted for this study, the so-
journer is assumed to be situated between two social and cultural systems. 
The individual who has moved from his country to the United States brings 
with him a set of well-established habits, norms, values, characteristics 
and skill. These include past academic experiences; prior contacts with 
other cultures; feeling of identification with horne country; habits re-
lating to social interaction and religious practices; and the manner in 
which friendships are formed. 
Once newcomers are situated in the host nation, they are confronted 
to some degree with different customs, norms, and values - ones typical 
of the host nation and its members. Among these are the general univer-
sity and community environment, social interaction as well as different 
cultural patterns. These factors may operate as a determinant to adjust-
ment to host culture and the readjustment of foreign students to their 
native cultural pattern when they return home. 
Cultural adjustment 
The concept of cultural adjustment, often referred to simply as ad-
justment, has also received wide use in literature. This study will exa-
mine the concept of adjustment of an individual withi~ a foreign culture 
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and relate it to anticipated adjustment difficulties with the native cul-
ture of the foreign students, but then makes specific references to the 
individual's adjustment and well-being. 
Concept adjustment has been defined by others in this manner: Ad-
justment represents the state of experience that terminates an imbalance 
or tension. It is a state of "equilibrium" (Martindale, 1960). In a 
social psychological approach to the concept adjustment, one can say 
that it is a mechanism thac the individual utilized to cope with resolving 
conflicts or problems in order to reduce anxiety and tension (Anastasi, 
1964:344-345). A sociologist defines adjustment as the means situation 
in which the activities of an organism come to rest in equilibrium and 
and quilibrium, in turn is referred to as the 'normal' in any social sit-
uation (Coser, 1956:23-24). Given this premise, maladjustment is regarded 
as conflict. However, the absence of conflict does not mean a stable re-
lationship and adjustment level has been reached (Coser 1956:24,82). 
Conflict may be used as a way of growth or learning and may be of positive 
or negative valence. 
For the purpose of this study, adjustment can be considered as con-
formity to an external set of norms and values of the host nation and 
also conformity to an internal set of norms and values of the native cul-
ture. At a specific level, adjustment can be viewed as the ability and 
willingness of foreign students to adapt to the American society and its 
culture. Therefore, adjustment in this thesis will be viewed as the re-
sponse in the behavioral pattern toward some selected aspects of the host 
society: namely, language, religion, sports, travel, leisure activities, 
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dating, music, food, residence, reading of books about the host country, 
participation in campus organizations, association with the members of 
the host society, and use of nickname. In relation to adjustment back-
ground, these variables will be considered: country or origin, geogra-
phical setting (city, farm, small village), the size of the population of 
the area, age of the students, marital status, number of years of educa-
tion received, father's educational background, parent's social and in-
come status as compared with other members of their home communities. 
Representative studies have treated cultural adjustment in the fol-
lowing ways: 1. alternation of habit patterns that brings about per-
sonal adjustment (Foster, 1962:21, Sewell and Davidson, 1961:2); 2. 
learning the customs, attitudes and patterns of behavior in the new en-
vironment (Cohel10, 1962:4); 3. recognizing the emotional expressions 
found in the new society (Fong, 1965:226); and 4. learning the expecta-
tions held for a role occupant in given roles in the host country and 
the behavior of the occupant of a given role (Gullahorn and Gullahorn, 
1963: 34). 
Apparently, cultural adjustment is a means through which the individ-
ual retains some sense of personal satisfaction, lack of alienation, and 
lack of "anomie", through the acceptance of certain parts of the culture. 
Individual adjustment may vary from complete assimilation to open rejec-
tion. Assimilation is defined in the following manner: assimilation is 
the fusion of the characteristics of unlike cultures to the degree that 
both groups become alike (Reuter, 1941). Acculturation is somewhat dif-
ferent; it is defined as the process whereby individuals raised in one 
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culture and transferred to another take on the behavioral pattern of the 
second culture (Eubank, 1932). For the purpose of this study the defini-
tion of the concept of assimilation offered by Gittler (1952) will be 
used. He interprets the concept as the process representing change through 
which "outsiders" come to terms and share the values, loyalties, senti-
ments of a specific group. Therefore, assimilation may be viewed as a 
process of adjustment in leading to complete integration of newcomer into 
host environment (Figure 1). 
If sojourners are to make effective adjustments, they must learn the 
interpersonal strategies that are acceptable within the limits set by the 
host country. Ergo, they must resolve the conflicts that may arise with-
in themselves when they find dissonance between the ways that have been 
part of their past experiences and those of the new society. Gu11ahorn 
and Gu11ahorn (1963) suggests the following in regard to cross-cultural 
sojourners: 
As they actually become involved in the role relationships and 
encounter frustration in trying to achieve certain goals when 
the proper means are unclear or unacceptable, they become con-
fused and depressed and express negative attitudes regarding 
the host culture (Gullahorn and Gullahorn, 1963 :~). 
The adjustment problems of foreign students in the United States have been 
presented with the assumption that students from the same country will 
most likely face problems that are, on the one hand, more similar than 
those faced by students from another country. That is to say, students 
from developed nations will face more or less the same types of difficul-
ties than students form less developed nations. 
Culture I 
normative 
culture 
normative 
culture 
normative 
culture 
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Interaction 
1 
Adjustment 
1 
Acculturation 
normative 
culture 
Culture II 
foreign 
student 
foreign 
student 
foreign 
student 
Interaction is measured by the degree of association. 
Adjustment is measured by responses to some selected aspects of host 
nation. 
Acculturation is measured by social acceptance from both sides. 
Assimilation is indicated by no distinction between the cultures (com-
plete adjustment). 
Figure 1. Pattern of interaction between adjustment, acculturation and 
assimilation (Noury, 1970:15). 
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Other studies dealing with adjustment define the concept somewhat 
differently. Psychologists define the term adjustment in a manner to 
delineate some degree of conformity to desirable norms and a satisfactory 
relationship between the individual and parts of a society. A similar 
view is held by sociologists - that is, the adjustment climax has been 
reached when there is a state of equilibrium between the person and 
aspects of an environment that he may be a member or a visitor in. Both 
disciplines view adjustment as some form of conformity to the values and 
rules that are acceptable (Newstetter, Feldstein, and NewCome, 1938). 
Newstetter et al. (1938) look at adjustment as a psychic entity which is 
the product of a psychic interaction and bond, a feeling of mutually sat-
isfying relationships among individuals and other members of a society 
at a given time. The interest of this research is to look at the individ-
ual responses to some selected social and cultural aspects of the United 
States and native cultures as well as areas of difference, preference for 
the United States cultural-social patterns and anticipated degree of dif-
ficulty of adjustment of the students upon return to their home country. 
Adjustment as investigated in this study should not be confused with 
assimilation. Assimilation, as pointed out before, can be viewed as a 
process of adjustment leading to integration of newcomers into the host 
society and their reintegration to their native culture. Adjustment could 
be considered as an anchorage point of self, for example, like clothing, 
symbols, titles closely associated with one's family group, and nation. 
Students may return home after having made little adjustment to the new 
environment and may have negative responses t~ the education or training 
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received. Total rejection of the whole experiences can occur, partial 
rejection or overconformation to the new. 
It has been established that every society teaches it members cer-
tain appropriate ways of coping with their stresses and crises that occur 
during their experience. However, when an individual leaves his homeland 
and sojourns in a culturally strange society, he is often confronted with 
problems which he may not have the proper solution to in the framework 
of the host society. 
The similarity or dissimilarity between home and host culture great-
ly define the limits of the student's culture shock. Secondly, the stu-
dent's adjustment is influenced by his basic personality. An individual 
who is more withdrawn, quiet, and reserved will be more likely to with-
draw from new social situations in the new environment. Finally, the 
depth of social relations the student experiences can have an effect on 
his adjustment. If he finds people with whom he can discuss his emotions 
freely, many of the tensions can be removed. Ergo, it is not possible to 
separate personality as related to adjustment. Each individual is a separ-
ate "entity" under a unique combination of all influences. 
~\en an individual is faced with intense emotional strain from cross-
cultural experiences, he is confronted with what is referred to as "cul-
tural shock". Shattuck (1965) in his study, relates cultural shock to 
"anxiety" (Shattuck, 1965:1-3). To determine and validate the re-
lationship between anxiety and cultural shock, a battery of indicators 
from each of the two concepts was developed for comparison (Table 1). 
Upon comparison, the relation between anxiety and cultural shock is 
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unmistakable. Thus, strangers have to modify their old behavior or learn 
new behaviors which are goal-achieving in the new environment. These new 
behaviors may have been either unknown to him, ineffective, or prohibitive 
in his native culture. The stranger's socialization to home-culture may 
interfere with the adequate performance of behavior that is expected in 
the host-culture. The problem of acquiring knowledge about the new cul-
tural pattern in a partially unknown social environment is not specifi-
cally to be identified with the stranger form foreign countries alone. 
All members of a society pass through various new situations which re-
quire them to learn new behavior to fit the new setting. Generally speak-
ing, however, the social structure of society is set up in a manner that 
allows for the effective learning of prescribed behavior to take place 
and facilitates this learning. In the case of a stranger, the situation 
is attended by complexities which cause more difficulty in the formation 
of the learning process. The reasons for this increased difficulty are 
that: 1. the opportunity for the newcomer to find a place in the learn-
ing setting may be limited when compared with those of the members of the 
society, and that 2. his previous learning has taken place in a different 
culture. Social learning builds on past experience and motivation. Ergo, 
a given learning situation in the host country could be highly effective 
for members of the society who have acquired the appropriate repertoire 
of motives and symbols, while it could be relatively ineffective for the 
strangers who have been socialized in different cultures. 
There are three ways which may be available to the stranger for learn-
ing the behaviors that are prescribed by the host nation: 1. observation, 
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2. participation, and 3. explicit communication. Initially when the 
newcomers arrive in the United States, they begin to observe the behavior 
of the members of the host nation. This observation process provides in-
formation for the foreign student about the norms of the activities and 
the cultural pattern of the host country. This observation alone be-
comes a mode of learning for the individual even though it might be pas-
sive (Watson and Lippitt, 1955). Foreign students who are strangers in 
a new environment do not remain strangers for long. They must partic-
ipate to some degree, in the life style of the country that they are re-
siding in, in order to obtain the necessities for the achievement of their 
set goals. In the course of participation, foreign students tryout dif-
ferent kinds of actions. Some of these actions prove to be more effective 
than others. Participation of the newcomers in the visiting society cov-
ers a wide scope and intensity; at one end of the continuum there is 
specific and a narrow interaction and at the other end of the scale there 
is intensive and wide interaction. An example of such participation would 
be active work in school government or community clubs and organizations. 
The third method for learning available to these newcomers is diverse 
circumstances (Watson and Lippitt, 1955). 
The effectiveness of the foreign student's learning is dependent on 
four factors: 1. the newcomer finds himself in a variety of new situa-
tions during his sojourn. Some situations are similiar in the sense that 
a behavior pattern which is appropriate in one is also appropriate in 
another. Therefore, a stranger learns to generalize his behavior to fit 
other situations; 2. the learning of behavior must come before the 
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performance; 3. the behavior has to be reinforced in order to be learned; 
and 4. the motivation of the stranger in such social learning situations 
must be conducive to learning (Schild, 1962:41-54). In order for 
foreign students to learn the adequate responses to a variety of situa-
tions as well as to the cultural pattern of the host nation, they need 
to be in contact with members of that society. The visitor, learning 
by whatever forms, encounters certain basic obstacles brought about as a 
result of his position as a stranger and his previous socialization in a 
possibly totally different culture and surrounding. 
Obviously from the discussion so far, adjustment to the new environ-
ment and its culture is vital for the foreign students who are trying to 
achieve their goals. These students have to make a number of important 
adjustments during their stay in the United States. Some of these adjust-
ments have to do with their relationship with the community setting, such 
as the facilities offered, as well as with the norms and values that they 
must abide by. The stranger must develop language fluency and find new 
friends and leisure time activities. The stranger must also adapt to 
other aspects of the culture as varied as the food, weather, political 
and educational systems that dominate. 
Characteristics of adjustment 
Stein (1966) in studying the success, adjustment and changes in Peace 
Corps Volunteers in Columbia, defines cultural adjustment as adjustment 
of individuals to overseas experience. He supports his definition by 
presenting a list of examples or the sorts of adjustment volunteers had 
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to make in Columhia; this I ist is as follows: 
1. Arrange for own food and become accustomed to new kinds 
of cooking. 
2. Find a mode of transportation. 
3. Learn local customs and traditions and become familiar 
with the new geographical environment. 
4. Establish contact with members of community. 
These are examples of adjustment that the individual must make in a 
wide range of adjustment in order to adjust culturally. The individual 
learns new knowledge, skills, customs, behavior and attitudes. An indi-
vidual must fit into the new environment that he is in and also he must 
function well; obviously in order to fit in, he is required to make basic 
changes in himself. If the individual makes an adjustment that allows 
him to- function well in the culture, then he will manifest a sense of 
well-being and his personality will be shown to be adjusted, in contrast 
to those who unsuccessfully adjust to the culture and whose personality 
is not adjusted. These adjustment problems may result from culture shock, 
a personality disorientation which results from diverse modes of behaving 
and interacting with people which take place between cultures. 
Differential pattern of adjustment 
The way in which foreign students adjust to the sojourn environment, 
and readjust to home culture could markedly be influenced by how they view 
aspects of home culture and host culture, in degrees of perceived differ-
ence, preference and difficulty adjusting to the cultur (Sewell and David-
son, 1961)~ Morris (1960) in his study of foreign students found that 
there is a significant difference in adjustment between Europeans and non-
Europeans. Sellitz et ale (1956) in their research of 348 students 
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attending 35 colleges and universities found differences in adjust-
ment among foreign students, which they attributed to nationality and 
cultural similarity factors. Researchers concluded that foreign students 
from Europe perceive fewer differences between their culture and the cul-
ture of the United States and were apt to adjust to the host nation bet-
ter than non-Europeans. 
Du Bois, 1954, also arrived at the same conclusion in her study of 
students form foreign countries attending school in the United States. 
The author concluded that the more similar is the culture of the sojourner 
to that of the new environment, the greater his adjustment will be to the 
society he is situated in. Noury (1970) in his investigation of 60 for-
eign students from India and Western Europe at Iowa State University found 
that there is a significant difference between the adjustment between the 
two groups. 
Morris (1960) in his exploratory study of 318 foreign students at-
tending the University of California at Los Angeles in 1960, discovered 
significant differences in perception toward the United States and Amer-
icans between European and non-European students. Morris concludes that 
perception is an important factor in adjustment and that atudents from 
developing countries perceive things differently, both at horne and in the 
host country and therefore, adjust less than students from developed na-
tions (Norris, 1960;131). 
Becker (1966) investigated the perceptual and attitudinal changes 
among three groups of foreign students attending University of California 
in Los Angeles in 1966. One group represented developed nations, another 
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semi-developed, and the third group was composed of students from under-
developed nations. The study revealed that perception about the United 
States varied with each group and that favorable perception leads to 
favorable adjustment. Becker's study divulged that students from under-
developed and semi-developed nations were less favorable in their per-
ception of the United States as compared to the perception of students 
from the developed countries (Europeans), and that students from devel-
oped nations were found to be more adjusted to the host nation. 
It is expected that there will be a difference between students from 
emerging nations and students from highly industrialized countries in 
regard to their adjustment to the host society and its culture; further, 
there will be a difference in the degree of difficulty readjusting to 
their native countries. Students from the developed nations appear to 
adjust ~ore easily and more favorably to the United States' society and 
its culture than students from less developed nations of the world. 
On the basib of the above discussion one might expect that students 
from developed nations will have nuch more favorable cultural adjustment 
than students from the developing countries. 
Stages of adjustment 
One prevalent adjustment pattern that has been observed resembles 
a "U-curve relationship". Based on exploratory studies sponsored by 
Social Science Research Council, it has been suggested that foreign stu-
dents generally go through the following stages of adjustment: 1. spec-
tator period, in which these students observe with interest the life pat-
tern around them but participate in it superficially; 2. an adaptive 
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period, in which they start to become actively involved and so they en-
counter problems with adjustment; 3. a coming-to-terms period, in which 
these students work out more stable modus vivendi in the new environment; 
and 4. a pre-return period, in which they are concerned with impending 
transition back to life in their own countries (Sel1itz et a1. 1963). 
Albertson and Birky (1961) refers to these periods when he discusses the 
"U-curve hypothesis" (Figure 2). All of these three ways of learning are 
utilized by the foreign students throughout their stay in the United States. 
During the first period of the stay, observation is the most important 
method of learning; only after a while does participation develop to the 
point where it allows further effective training to take hold. Watson 
and Lippitt (1955) suggest that the sojourn may be divided into several 
phases. The first phase is labeled the "spectator-phase (observation), 
the second "involvement" (participation), the third "coming to terms", 
and the last "pre-departure-phase". 
A study of Peace Corps participants was done to test the "U-curved 
hypothesis" (Figure 2). Steps along the curve refer to increases and 
decreases of personal adjustment in terms of cultural and social adjust-
ment over a period of time (Albertson and Birky, 1961:90). Thus, the "com-
ing-to-terms phase" designates the personal satisfaction increase due to 
the trainees adjustment to the new culture. Here adjustment ascribes both 
involvement in the local community and personal satisfaction. 
Gul1ahorn and Gullahorn (19@); however, suggest that the adjustment 
pattern is in accord with "W-hypothesis" - that is the shape of the ad-
justment curve looks like a "W". In terms of this hypothesis, an 
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individual who works or studies abroad for a period of time is said to go 
through various phases of an adjustment process. Initially, while in the 
host society, the individual starts his adjustment process by absorbing 
impressions about the country. Some of his previous habit patterns have 
to be modified, but generally he finds a place for himself and forms a 
mode of operation. Shortly before the individual leaves the host environ-
ment, he goes through a period of evaluation of his experiences in the 
new society. When the individual returns to his native society, there is 
another period of adjustment what may be labeled as "re-entry" phenomena. 
He had to readjust to his own country as he had to do to the host nation. 
Again he seeks out and adopts patterns of behavior that will be accept-
able to the country and its norms as well as bring about self statisfac-
tion to himself. This may involve integration of previous experiences 
with what is psychlogically a relative new situation (Stein, 1966) (Fig-
ure 3). 
Initial enthusiasm results from the adventure, enrichment, and ro-
mance the student anticipates in the new country. Quite often the oppor-
tunity to study in a foreign country carries with it prestige for the in-
dividual. This feeling creates a situation in which the individual util-
izes his feelings for absorbing impressions and taking the first step to-
ward adjustment in the new environment. 
Factors start building up that lead to disillusionment throughout 
the period of initial enthusiasm. At the same time, the student antici-
pates the adventures facing him. He has reservations and anxiety about 
his ability to communicate in the new culture. There are many factors 
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________________________________ Time ______________________________ ___ 
GOOD 
POOR 
"u" Curve 
(1) Spectator Phase: 
Satisfaction high; 
High expectation. 
Satisfaction decrease; 
Low level of involvement 
(4) Pre-departure 
Phase: react 
and maintain a 
reasonable level 
of satisfaction 
and adjustment. 
(3) Coming-to-Term Phase: 
satisfaction increase 
as adjustment in-
(2) Involvement Phase creases. 
involvement; but 
unsatisfactory results; 
Still adjusting to the 
new culture. 
Figure 2 "U" Curve (Albertson and Birky, 1961:61) 
GOOD 
POOR 
Time 
-----------------------------------
"W" Curve 
Training Period 
Period of adjustment to 
host country; Problems 
encountered after arrival. 
Worry about 
return home. 
Learning to deal with 
problems encountered. 
Period of adjust-
ment to own coun-
try; Problems en-
countered on re-
turn. 
Figure 3 "w" Curve (Gullahorn and Gullahorn 1963, Stein 1966) 
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that contribute to the disillusionment and these factors revert back to 
the culture shock process. 
This disillusionment forces a reorganization in the individual's 
life. If a student's concept of friendship patterns, professor-student 
relation, or dating behavior does not correspond to those of the new 
society, he may have to adjust his behavior accordingly. This cultural 
and personality reorganization is at the core of his adjustment pattern. 
With modification of certain attitudes and habit patterns he will learn 
to deal with the problems he encounters. 
Adjustment behavior can take many forms. Students may entirely as-
similate and view the cultural aspects of American society as superior 
to his own, or he may on the other hand model his behavior according to 
what is expected of him, accepting American culture as worthwhile for 
Americans but always remaining spiritually sep~rate and internally secure. 
Finally, he may fall into social isolation for his entire stay, rejecting 
any of the behavioral patterns of the American way of life. 
Close to the time of return to the native society students, will, 
according to the "U-curve" and "W-curve", begin to worry about the prob-
lems facing him at horne. Once the individual student returns to his na-
tive country he will go through the readjustment processes and will have 
to relearn to deal with the problems according to the rules and regulations 
of his country. 
This entire adjustment pattern is affected by the factors which de-
termine the direction that the individual takes for his final adjustment. 
The length of time a person takes to reach his final steady stable state, 
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the depth of his cultural shock and his ability to make the social ad-
justment are all thought to be determined by his background and person-
ality. 
Readjustment 
In various research it has been shown that foreign student's adjust-
ment to the United States varies considerably in relation to their past 
experience with the new norms, values, and attitudes (Du Bois, 1954; 
Allaway, 1957; Bloom, 1960). The problems in adjustment might be less 
severe if foreign students find familiar customs and values when they 
arrive in the host society. Experience in a foreign country exposes an 
individual to variety of influences that may challenge his existing 
values, norms, and attitudes. These experiences may lead to varying de-
grees of attitude change or to a confirmation of the earlier attitudes, 
images or perhaps to a defensive resistance to change. These changes 
may be fairly temporary and disappear when the individual returns to his 
home culture, or fairly lasting change that becomes independent of the 
immediate situation and it is integrated with the person's value system. 
Gullahorn and Gullahorn (1963); Useem and Useem (1955); Lysgaard (1955); 
and Morris (1960), in their studies agree that foreign students change as 
a result of their sojourn, however, when they return to their native soci-
ety, cultural and social patterns becomes a difficult experience. Further. 
the number of foreign students remaining permanently in the United States 
upon completion of their studies has been on the rise; although accurate 
estimation of proportion is difficult, a study of highly selected sample 
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of foreign students showed that approximately nine percent did not return 
to their home land (United States Department of State, 1961). If it were 
not for obstacles in the United States Immigration Law and possible commit-
ments to home country government, it is possible that much larger propor-
tion would stay. 
In respect to the above discussions of foreign student's adjustment, 
from their study dealing with foreign students from six countries (Canada, 
Norway, India, China, Turkey and Venezuela). The adjustment of foreign 
students to the host nation and their readjustment to their native coun-
tries are closely related. That is, there is a relationship between 
country of origin of the foreign students and their total adjustment 
problems in the host nation. They suggest as result of the degree of 
problems they observed that there is a definite need to plan specific 
counseling programs for the newcomers in a manner to help foreign stu-
dents generally, and to handle individual problems of adjustment as well. 
Reference Group 
It is suggested that one alternative framework for viewing the ad-
justment and readjustment problems of foreign students in the United 
States consists of the relationship between the foreign students' refer-
ence group and their adjustment in the host nation and, consequently, 
their anticipated adjustment problems upon return to their home county 
(Russell, 1966:1-3). In the present context, the concept of reference 
group can be used to designate those national, religious, political 
and local campus groups to which the toreign student in the host society 
relates himself as belonging socially, psychologically or to which he 
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desires to belong. One approach that may be raised, to the problem 
could be through the medium of knowledge of a person's ref<.·rence groups, 
which provides a basis for the prediction of his attitude, perspectives, 
expectations and goals, as well as adjustment, in various spheres re-
lated to the goals and activities of the group (Russell, 1966:3). The 
roles of reference groups are treated implicity in this research. Com-
parison will be made between students from developed and developing 
countries. It is assumed that reference groups for these students are 
different. The degree that these students feel life in the United States 
is different and the degree they have come to prefer life in the United 
states will be considered with empirical data. The logic in suggesting 
the reference group theory is that much of the behavior of the individual 
is conditioned by the group to which he "belongs" or "associates" with. 
The norms of the various groups determine the adjustment of the individ-
ual to variety of groups. In relation to the group's norms the attitude 
whether positive or negative - is crucial in differentiating the individ-
uals, further; it gives identification with certain groups and individ-
uals (Reisman and Glazer, 1948:633-648). 
There is a distinction between membership in a group and reference 
group. The membership group refers to those that we actually belong to 
the reference group is the group with which we identify ourselves. 
NewCome, 1950, states the following in regard to the concepts membership 
and reference group: 
a membership group is one in which a person is recognized by 
others a& belonging ••• such as family, political, religious, 
and social groups ••• lf a person's attitude are influenced by 
a set of norms which he assumes that are shared with other 
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individuals these individuals constitute for him a r~[ercnce 
group... The significant thing about a rc[('rcnce group is, 
in fact, that its norms provide frame of reference which ac-
tually influence the attitudes and behavior of a person 
(NewCome, 1950:227). 
NewCome (1950) further indicates that a single membership may perform as 
a positive reference on certain matters, and as a negative reference 
group on other issues. In case of a reference group the discrimination 
between positive and negative reference group is vital and clarification 
necessary: 
••• a positive reference group is the one in which a person is 
motivated to be accepted and be treated as a member (overtly 
or symbolically), whereas a negative reference group is one 
which he is motivated to oppose, or in which he does not want 
to be treated as a member (NewCome, 1950:226). 
Membership is established when "significant others" or "groups" be-
come meaningful. The individual holds the reference group as a base for 
his own comparative self-adjustment, but it may not be comparative self-
adjustment, but it may not be equivalent to the group that he belongs to. 
The reference group may be a normative or comparative one. The normative 
type is one which stimulates values and attitudes. Groups set and main-
tain standards for the individual. The comparative-type reference group 
is the group which the individual uses to compare and evaluate himself 
relative to others. Through the interactive framework the comparative 
and normative types may be distinguished from one another. The inter-
active type comes about from the frequency of interaction which is part 
of individual's social environment. The degree of membership in a ref-
erence group in the contest of frequency of interaction depends on the 
rate of social interaction. Social interaction within a group is not 
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evenly distributed among the members and continuing events which may in-
crease interaction among some members may cause reduction romong others, 
which in turn tends to be the cause of the formulation of sub-groups 
within a group. These sub-groups develop distinctive social relations 
among it's members which are not mutually shared by the individuals in 
the larger group (Turner, 1956). 
Individuals through association with other members acquire informa-
tion about the group and transmit it to others. The existence of a large 
number of individuals of the same sub-group in the close vicinity un-
doubtedly has influence on the their adjustment to a larger group's 
attitudes, norms and values. Not only does the importance of this lie 
in the sheer number but also in the fact that a large number of members 
will be sharing a common culture which brings about opportunities for the 
development of the primary social relationships within the sub-group, 
which in turn may delay their adjustment. Foreign students who, after 
arrival in the host society, limit their interaction to their own sub-
group will tend to adjust less than those who interact on a large scale 
outside of their sub-group (Noury, 1970:11). 
The available literature suggests that the concept of reference 
group as applied in this research could unify a body of knowledge about 
adjustment to diverse cultures showing similarities as well as differ-
ences, negative as well as positive reaction toward the host and native 
countries. 
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I~ackground 
The background of an individual is closely related to his nationa1-
ity and cultural exposure. Some segments of the foreign student popula-
tion have been exposed to cultures that are very similar to that of the 
host nation's, while others have had experiences in societies that are 
totally dissimilar in culture from the culture of the United States. 
There are differences in nationality, population, age, social status, 
~ncome status, marital status, and education backgrounds of the person 
and his family. Background experiences influence adjustment; that is it 
influences the perception and attitudes of the students toward the United 
States' culture and its people. Some feel there is a definite relation 
between perception and adjustment as well as a direct relation between 
attitude and adjustment. 
The concept perception is defined by Mead as follows: 
One perceives an object in terms of his response to it. It 
is true of all our experience that it is the response that 
interprets to us what comes to us in the stimulus (Mead, 
1949: 114). 
Cattell (1950)offers the following statement in regard to attitude: 
A dynamic trait commonly arising from deeper sentiment or 
innate drive-which it seeks to satisfy. It is a readiness 
to implement a certain course of action in regard to some 
object (Cattell, 1950:84). 
Both perception and attitude are influenced by man's needs and interest, 
and because of his membership in a common culture, according to Krech, 
Crutchfield and Ba1lachey, 1962; man's attitude and his world images 
develop as he develops, and the development of man's life is not separate 
from the lives of his peer groups. As each man develops similarly and yet 
30 
differently from the others, so does his attitude and perceptions of his 
friends and family as well as his neighbors (Krech, Crutchfield and 
Ballachey, 1962:180). 
Evidently both perception and attitude are formed in the individual 
through the process of socialization and reference groups are influential 
in the formation of perception and attitude. Perception and attitude are 
also part of the value orientation. In general, value orientation is an 
organized conception, influencing behavior, of nature, of man's place in 
it, of man's relation to man, and of the desirables and non-desirables 
as they may relate to man-environment and inter-human relations (Kluck-
holn, 1957). 
Based on this argument about past experiences and learning, it ap-
pears to be logical and empirically valid that adjustment may be related 
to backgrounds of the students; thus, background variables will be utilized 
in this study. That is, background variables will be related to adjust-
ment perceptions of how different the United States culture appears to be, 
how much the students prefer the United States culture and their percep-
tion of readjustment problems when they return home. 
Hypotheses 
On the basis of the above discussions, the following general hypoth-
eses around which this study is centered are presented to give structure 
to the remaining section of this chapter. The following hypotheses are 
based on the previous concepts and their relationships which have already 
been discussed in this chapter. 
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General hypothesis! 
Students from the developed countries will have more favorable ad-
justment to the host society's (United States) culture than students 
from the developing nations. 
General hypothesis II 
Students from the developed countries will perceive fewer differ-
ences between their native culture and host culture than students from 
the developing nations. 
General hypothesis !l! 
Students from the developed countries will have higher preference 
for United States culture than students from the developing nations. 
General hypothesis IV 
Students from developed countries will perceive fewer readjustment 
problems upon return home than students from developing countries. 
Another objective of this research will be to determine the correla-
tion between selected social-cultural and demographic variables with 
adjustment, perceptions of differences, preference for the United States, 
and percieved readjustment difficulties. 
Summary Of Theoretical Orientation 
In the scope of general objectives of the research, a theoretical 
perspective appropriate to the subject matter was developed. The theoret-
ical orientation regarded appropriate for the problem is within the frame-
work of the reference group theory, with emphasis attached to the inter-
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active type of reference groups. 
The purpose of this chapter was: 1. to present a theoretical basis 
within the framework of reference group theory; 2. to define and present 
some basic concepts that are appropriate for this research; and 3. to 
state some hypotheses within which these concepts could be related. 
With regard to the substantive area of study, the general concepts 
of adjustment were defined and discussed; also a general discussion about 
perception and attitude was presented. Some relevant empirical research 
was reviewed and pertinent sections of it were presented. Consequently, 
the theoretical relationships expected were hypothesized and stated. 
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CHAPTER 3. METHODS AND MEASUREMENTS 
Introduction 
The objectives of this research were: 1. to investigate and com-
pare the degree of adjustment of students from developed and developing 
nations to the United States culture, 2. to examine the perceived dif-
ferences of culture and social patterns of United States and home culture, 
the preference of United States cultural and social patterns, 3. to 
examine the anticipated readjustment problems to native country by stu-
dents from developed and developing nations, and 4. to examine the rela-
tionship between socio-cultural and demographic backgrounds to adjust-
ment, perceived differences, preferences and readjustment. For the 
achievement of the above objectives, this chapter is dedicated to as-
cription of the research design of the study. Two main sections are 
discussed in this chapter. The first discussion deals with the research 
setting, population, and the sample. The second section is devoted to 
the ~rocedure utilized in this study. 
Research setting 
This study is based on a total sample of 70 male foreign students 
attending Iowa State University during the Spring of 1972. Students were 
selected from two areas, developed and developing nations as defined by 
United Nations (Appendix A ). The sample was drawn randomly through the 
use of a random table, from a list of students comprising the entire 
foreign male student population who were enrolled at Iowa State University. 
The list was obtained from the Office of Foreign Students and Visitor 
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Services and supplemented by the Admissions and Records Office. Two 
lisLs were drawn; one contained the names of students [rom dl'vl'lop('d 
naLions and the other students [rom developing countries. Edch list 
contained 35 foreign students. 
The logic for grouping the students into developed and developing 
is that, these students in each category share certain basic experiences 
and characteristics that are similiar. Based on this assumption categor-
ization of the countries followed the scheme of the United Nations, which 
is based on economic criteria, as reported by Moyes and Hayter U964) in 
"World III". The developed group includes students from: Australia 1, 
Canada 12, England 6, France 1, Germany 1, Ireland 1, Italy 1, Japan 8, 
New Zealand 1, Romania 1, South Africa 1, Sweden 1, from the total 
representing developed nations. The developing group included students 
from the following countries: Africa (Nigeria) 2, Ceylon 1, China (Re-
public) 6, Cyprus 1, Hong Kong 3, India 2, Iran 4, Korea 2, Kuwait 2, 
Lebonan 1, Libya 1, Pakistan 2, Philippine 1, Peru 3, Thailand 2, and 
Venezuela 2, from the total number of students representing developing 
nations. 
As stated previously only the male foreign students were considered. 
The decision to exclude female students was based on the following con-
sideration. The number of females from foreign countries at Iowa State 
in the Spring of 1972, accounts for a minor part of the total number of 
students in both groups. No attempt was made to screen out graduate stu-
dents or undergraduates. The stipulation was that the individual must 
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be at least a part-time registered student with a student visa and pass-
port. 
Interview schedule 
An interview schedule was developed for the study. The interview 
schedule was in three parts. The first section dealt with the socio-
cultural and demographic background of the students. The second section 
contained a scale devised by Noury (1970) in his study of Adjust-
ment of Indian Students and Western Europeans at Iowa State University. 
Finally, the third section was divided into three subsections. The first 
subsection contained 10 questions about the degree of differences in cul-
tural and social patterns perceived by foreign students. The second sub-
section dealt with degree of preference of United States social and cul-
tural patterns by foreign students. The third subsection contained 10 
questions about the anticipated degree of readjustment difficulty upon 
return home (Appendix B). 
Pretest of the schedule 
The section of the questionnaire which contained the Noury's adjust-
ment questions was used with modification and no pretest was done on itr 
The other sections of the questionnaire was handled with caution with the 
first ten interviewees. The first ten interviewees were from the two 
groups, that is five from developed nations and five from developing 
countries. On the basis of the first ten interviews the ambiguous terms 
were clarified and/or eliminated from the schedule. Further, interpreta-
tion to the questions were formed so that all ques~ions be explained 
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unifonnly. 
~ collection 
Upon the final draft of the questionnaire, four interviewers were 
selected and trained. Each interviewer carried an identification letter 
about the research to be given to the interviewees. A package of eleven 
cards were prepared which contained scales and indices. Some of the 
cards, which were labeled by numbers, were used more than once. Inter-
viewers would read the question and would ask the interviewee to refer 
to the appropriate card and the respondent was to answer the question 
accordingly by stating a number from the index or scale. 
The interview schedule consisted of items designated to elicit data 
in the areas of socio-cultural and demographic infonnation (questions 
1 - 16), adjustment to the host nation subject (questions 17 - 40), the 
perceived differences in culture (questions 41 - 50), the preference for 
United States cultural patterns (questions 51 - 60), and the anticipated 
adjustment difficulty upon return to native country (questions 61 - 70) 
(Appendix B). 
The questionnaire schedule was administered by personal interview to 
70 foreign students, thirty-five students from developed nations and 
thirty-five students from developing countries. Interviewers were forced 
to answer each question and make a choice in their response to the ques-
tion. It was emphasized that there are no right or wrong answers. In 
totality seventy interviews were completed. If an interview was refused 
from either group, through the use of random table another interviewee 
was selected to replace the refused interview. 
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Operational Measure 
Introduction 
In the, previous section, the procedure utilized in collecting data, 
pretesting of the schedule, and the characteristics of the sample have 
been discussed. In this section measures that were developed in order to 
test the hypotheses will be discussed at some length. Through the de-
ductive method general concepts were deduced to the level whereby opera-
tional measures are formed. This process of transformation is called 
explication (Carnap, 1950). 
The deductive method refers to statements that are specific and 
are derived from the general level. Therefore, concepts by postulations 
are given operational meanings. In this section the procedure for formu-
lation of empirical measures and empirical hypotheses will be presented. 
Cultural adjustment concept 
For the purpose of this study, the general level concept of adjust-
ment is not operationalized by a single statement. Adjustment of the 
foreign students to the host society is one dependent variable. The 
measure of some segments of adjustment to the host society was composed 
by asking the sojourners to report on some selected aspects of their 
social behavior. 
Adjustment in this study can be considered as conformity to an ex-
ternal set of norms and values of the host nation and also conformity 
to an internal set of norms and values of the native culture. At the 
specific level, adjustment can be conceived as the ability and willing-
ness of foreign students to adopt to the American society and its culture. 
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Therefore, adjustment will be viewed as the response with regard to 
behavioral patterns toward some selected aspects of the host society. 
For the operationalization of the concept adjustment, an index of thirty-
one quantifiable statements of several areas of adjustment to host 
society was developed by Noury, 1970. These segments are thought to 
measure adjustment to: religion, food, dress parties, language, picnics, 
sports, travels, music, use of nicknames, reading materials, visiting 
Americans, association with Americans, participation in campus organiza-
tion, and marry an American female. The degree of involvement of foreign 
students with home country was also taken as measure of adjustment such 
as number of letters written and received from home, reading materials 
of native country, and celebration of native holidays in the United 
, 
States. Some statements were given five-point continuum, others three-
point, while others were on a two-point scale. The statements were either 
negative or positive in value structure. Numerical values were assigned 
each item (Noury, 1970). 
The seventy respondents included in the sample were used and a total 
score was calculated for each group of thirty-five students. The adjust-
ment scores for students from developing and developed nations were deter-
mined by adding the scores of the thirty-five students in each group. The 
items, the choices and corresponding scores that have been included for 
the scale are as follows: 
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'l1lC Foreign Students' Adjustment Measure 
1. Do you attend American churches? 
Choices Scores 
not at all = 1 point 
once a month = 2 points 
once every two weeks = 3 points 
once a week = 4 points 
more than once a week = 5 points 
2. Do you feel that the facilities of religious institutions in 
the United States have been adequate for your needs? 
Choices Scores 
very inadequate = 1 point 
inadequate = 2 points 
fairly adequate = 3 points 
adequate = 4 points 
very adequate = 5 points 
3. Assume you were with a friend (not American) in a restaurant, 
which do you prefer to order? 
Choices Scores 
native food, if available = 0 paint 
American food = 1 point 
4. Do you like the American style of dress? 
Choices Scores 
dislike it very much = 1 point 
dislike it = 2 points 
like it fairly well = 3 points 
like it = 4 points 
like it very much = 5 points 
5. Do you attend parties with American friends? 
Choices Scores 
never = 1 point 
occasionally = 2 points 
often = 3 points 
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6. During your stay in the United States, how often have you 
visited American families? 
Choices 
practically never 
once in a great while 
sometimes 
fairly often 
very often 
7. Do you date American girls? 
Choices 
never 
occasionally 
often 
Scores 
= 1 point 
= 2 points 
= 3 points 
4 points 
= 5 points 
Scores 
= 1 point 
2 points 
= 3 points 
8. With which group do you most associate with out of class? 
Choices 
fellow countrymen 
Americans 
others' 
9. What nationality are most of your friends? 
Choices 
fellow countrymen 
Americans 
others' 
= 
= 
= 
= 
= 
= 
Scores 
0 point 
1 point 
2 points 
Scores 
0 point 
1 point 
2 points 
10. Which language do you speak when you converse with fellow 
countrymen? 
Choices 
native language 
American language 
11. Do you go on picnics? 
Choices 
never 
occasionally 
often 
Scores 
= 0 point 
= 1 point 
Scores 
= 1 point 
= 2 points 
= 3 points 
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12. During your stay in United States, how often have you attended 
sports events? 
Choices 
practically never 
once in a great while 
sometimes 
fairly often 
very often 
13. How often do you participate in sports? 
Choices 
practically never 
once in a great while 
sometimes 
fairly often 
very often 
== 
== 
= 
= 
= 
= 
= 
= 
= 
== 
Scores 
1 point 
2 points 
3 points 
4 points 
5 points 
Scores 
1 point 
2 points 
3 points 
4 points 
5 points 
14. How many times since you were enrolled at Iowa State University 
have you traveled outside of the state of Iowa? 
Choices 
never 
occas ionally 
often 
Scores 
1 point 
== 2 points 
== 3 points 
15. If you had time, would you rather read a book that tells you 
about the life in America, some other country, or your home 
country? 
16. 
Choices 
book about home country 
book about America 
book about other countries 
Do you often read newspapers, 
country? 
Choices 
never 
occasionally 
often 
magazines, etc. 
Scores 
== 0 point 
= 1 point 
= 2 points 
of yOUl;' native 
Scores 
== 1 point 
= 2 points 
== 3 points 
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17. How many letters per month do you receive from home? 
Choices 
about one or less monthly 
about two letters monthly 
about four or more monthly 
= 
= 
= 
Scores 
0 point 
1 point 
2 points 
18. How many letters per month do you write home? 
Choices 
about one or less monthly 
about two letters monthly 
about four or more monthly 
= 
= 
= 
Scores 
0 point 
1 point 
2 points 
19. Do you participate in any campus organization activities whose 
purpose is to provide for the social needs of the foreign 
students? 
20. 
21. 
Choices Scores 
never = 1 point 
occasionally = 2 points 
often = 3 points 
How many organizations of the type do you participate in? 
Choices 
none 
one 
two 
three 
four 
more than four 
Do you use "nicknames" 
friends (Le. Robert -
Choices 
no 
yes 
while communicating 
"Bob") ? 
with 
Scores 
= 0 point 
= 1 point 
= 2 points 
= 3 points 
= 4 points 
= 5 points 
American 
Scores 
= 0 point 
= 1 point 
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22. Which music do you listen to most often? 
Choices 
native country music 
American music 
others 
== 
== 
= 
Scores 
0 point 
1 point 
2 points 
23. Do you celebrate your native festivals and/or holidays while 
you are in the United States? 
Choices 
no 
yes 
Scores 
= 0 point 
== 1 point 
24. If you had the choice to marry, would you consider marrying 
an American? 
Choices 
no 
yes 
Scores 
== 0 point 
= 1 point 
The item index was developed by Noury, 1970, to measure adjustment 
a possible maximum score of 68 points was possible with a minimum score 
of 12 possible. 
The actual range of scores for students from developed nations was 
27 to 52 with a mean of 41.00 and a standard deviation of 6.16. The 
actual range of scores for students from developed nations was 27 to 48 
with mean of 37.63 and a standard deviation of 5.27. 
Perception of difference 
Perception of differences between the cultural and social patterns 
of student and host nation was considered as a dependent variable. This 
difference of culture is thought to be an important factor related to 
adjustment. As pointed out previously, it is assumed the closer the 
cultural similarities the more favorable will adjustment be. 
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Ten dimension of culture was selected. These were: l~ differences 
between language of United States and the foreign students', 2. differ-
ences in food, 3. differences in housing set-up, 4. diversity in work 
conditions, 5. variance of educational system, 6. differences in 
leisure and recreation, 7. dissimilarity of political systems, 8. dif-
ferences in community services, 9. differences between American people 
and native countrymen, and 10. diversity of pace of life. The ten items 
were based on a ten point continuum. The scores were ranged from zero 
to nine. Score of zero meant no difference at all, while score of nine 
indicated great deal of difference. The items that have been considered 
in the final index and choices with their corresponding scores are list-
ed below: 
The Foreign Students' Perceived Differences of Culture 
of United States and Native Culture Measure 
1. How different is the language in the United States from that 
you have at home? 
o 
no 
difference 
1 2 3 4 5 6 7 8 9 
great 
difference 
(The same 0 - 9 continUlm was used for each item) 
2. How different is the food in the United StateS from what you 
have at home? 
3. How different is the housing in the United States from what 
you have at home? 
4. How different is the work condition in the United States from 
what you have at home? 
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5. How different is the educational system in the United States 
from what you have at home. 
6. \low different is the recreation and leisure in the United 
States from what you have at home? 
7. How different is the political system in the United States 
from what you have at home? 
8. How different is the community services in the United States 
from what you have at home? 
9. How different are the American people in the United States 
from people at home? 
10. How different is the pace of life in the United States from 
the one at home? 
The ten items developed were for the purpose of measuring the for-
eign students' perception of differences between their culture and the 
culture of host society. A possible maximum score of 90 points and a 
minimum of zero could occur. The actual range was from 8 to 69. The 
mean of 32.86 while the standard deviation was 15.83 for students from 
developed nations. The actual range was from 17 to 82. The mean 57.57 
while standard deviation waS 11.71 for students from developing nations. 
The Foreign Students' Preference of the Culture 
of the United States Measure 
The following questions were used to determine the preference of 
United States cultural aspects over the cultural patterns of the students' 
native country. 
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1. To what degree do you prefer the language in United States to 
your own at home? 
o 
no 
difference 
1 2 3 4 5 6 7 8 9 
great 
difference 
(The same 0 - 9 continuum was used for each item) 
2. To what degree do you prefer the food in the United States to 
your own at home? 
3. To what degree do you prefer the housing in United States to 
your own at home? 
4. To what degree do you prefer the work condition in United 
States to your own at home? 
5. To what degree do you prefer educational system in United 
States to your own at home? 
6. To what degree do you prefer recreation and leisure in United 
States to your own at home. 
7. To what degree do you prefer political system in United States 
to your own at home? 
8. To what degree do you prefer community services in United 
States to your own at home? 
9. To what degree do you prefer American people to your own 
people at home? 
10. To l.;rhat degree do you prefer the pace of life in United States 
to your own at home? 
The items developed above to measure the degree of preference of 
United States culture by foreign students has a possible maximum score of 
90 points and possible minimum of zero. The actual range for students 
from developed nations was 0 - 62, with mean of 20.914 and standard 
deviation of 18.92. The actual range for students from developing 
nations was from 8 to 68 with the mean of 43.60 and standard deviation 
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of 13.43. 
The Foreign Students' Perceived Anticipated Readjustm~nt 
Difficulty upon Return Home Measure 
The following questions will be used to determine the readjustment 
difficulty in the native country upon return. 
1. To what degree do you think you will have problems getting 
use to the language back in your native country? 
o 
no 
difficulty 
1 2 3 4 5 6 7 8 9 
great 
difficulty 
(The same 0 - 9 continuum was used for each item.) 
v 2. To what degree do you think you will have problems getting 
use to the food back in your native country? 
3. To what degree do you think you will have problems getting 
use to the housing back in your native country? 
4. To what degree do you think you will have problems getting 
use to the work conditions back in your native country? 
5. To what degree do you think you will have problems getting 
use to educational system back in your native country? 
v 6. To what degree do you think you will have problems getting 
use to recreation and leisure back in your native country? 
7. To what degree ~o you think you will have problems getting 
use to political system back in you native country? 
8. To what degree do you think you will have problems getting 
used to community services back in your native country? 
9. To what degree do you think you will have problems getting 
use to the people back in your native countryZ 
10. To what degree do you think you will have problems getting 
use to the pace of life back in your native country? 
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The above i tl'm5 were developed for the purpose of measuring Lh(' antic-
ipated degree of difficulty expressed by foreign students in readjusting 
to their native countries. There is a possible maximum score of 90 and a 
possible minimum score of zero. The actual range for students from devel-
oping nations was from 0 to 36 with a mean of 8.34 and standard deviation 
of 9.82. The actual range for students from developing nations was from 
o to 56, mean of 27.46 with standard deviation of 15.59. 
The Foreign Student's Socio-Cultural and 
Demographic Background Information Measure 
The following questions were used to determine the background of 
the students. 
1. Please indicate what country you are from? 
Choices 
developed 
underdeveloped 
2. Where did you live most of your life? 
3. 
Choices 
city 
small village 
farm 
If in a village or city, 
Choices 
o - 5,000 
5,000 
-
50,000 
50,000 - 500,000 
500,000 - 1 million 
1 million - 5 million 
5 million - 10 million 
10 million and over 
what is the 
Scores 
= 1 point 
= 0 point 
Scores 
= 1 point 
= 2 points 
= 3 points 
approximate population? 
Scores 
= 1 point 
= 2 points 
=: 3 points 
= 4 points 
= 5 points 
= 6 points 
= 7 points 
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4. What is your age? 
number of years 
5. What is your marital status at present time? 
Choices 
married 
single 
6. What is the nationality of your spouse? 
Choices 
developed 
underdeveloped 
not applicable 
7. Is your spouse in 
Choices 
United States 
home country 
Scores 
= 1 point 
= 0 point 
Scores 
= 2 points 
= 1 point 
= 0 point 
Scores 
= 1 point 
= 0 point 
8. Please indicate number of years of formal education you com-
pleted before coming to the United States. 
Choices Scores 
1 6 = 1 point 
7 9 = 2 points 
10 12 = 3 points 
13 16 = 4 points 
17 19 = 5 points 
20 and over = 6 points 
9. How many years of formal education did you take outside of your 
native country and the United States? 
Choices 
0-1 
2 and over 
Scores 
o point 
= 2 points 
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10. How many years of formal educatiDn did you receive in the 
United States? 
Choices Scores 
o - 2 years = 1 point 
3 
-
5 years = 2 points 
6 8 years = 3 points 
9 and over = 4 points 
11. What is the educational background of your father (equivalent 
to the United States system)? 
Choices 
1 .. 6 years 
7 9 years 
10 12 years 
13 16 years 
17 19 years 
20 and over years 
12. What sort of place are you living in now? 
Choices 
room with an American family 
apartment 
dormitory 
= 
= 
= 
= 
= 
= 
= 
= 
= 
Scores 
1 point 
2 points 
3 points 
4 points 
5 points 
6 points 
Scores 
3 points 
2 points 
1 point 
13. Do you live alone or do you share a room (apartment) with 
someone else? 
Choices 
with someone else 
alone 
14. What is your roommate's nationality? 
Choices 
not applicable 
fellow countryman 
American 
other 
Scores 
= 1 point 
= 0 point 
Scores 
= 0 point 
= 1 point 
= 2 points 
= 3 points 
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15. What would yllll say your parents social position is (not eco-
nomic position) as compared with others in the connnunity they 
live in? 
o 
very 
low 
1 2 3 4 5 6 7 8 9 
very 
high 
16. How does the income of your parents compare with the income of 
other families in their community? 
o 
very 
low 
1 2 3 4 5 6 7 8 9 
very 
high 
The items discussed above was used to enclosure selected socio-
cultural and demographic variables and were items 1, 3, 4, 5, 8, 10, 11, 
15, and 16 of the schedule. 
The general hypothesis will be restated in the next section along 
with the appropriate empirical hypothesis. Data will be presented in the 
next chapter to test the empirical hypotheses and to aid in the discussion 
of selected socio-cultural and background demographic variables. 
Statistical analysis 
''Methods and Measurements", sample characteristics, as well as opera-
tional measures, of the concepts have been discussed in this chapter. 
This section will be devoted to the statistical techniques that have been 
used to test the hypothesis. The statistical test selected for the study 
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had the property that revealed the degree of association among the ad-
justment of the individuals to the new environment, perception of cul-
tural differences, degree of preference for the sojourn society's cul-
ture, the readjustment problems with the native culture upon return, and 
the social-cultural and demographic backgrounds. A correlational analysis 
is applied to this research to determine the degree of relationships. In 
conjunction with correlation coefficient, chi square, gamma, and con-
tigency coefficient were ulitized. The rank-order correlation coeffi-
cient,1i, may take any value between -1 and 1, the higher the value of 1r 
that is closer to -1 and 1 the stronger the relationship. The reason 
for using rank-order correlation coefficient was that not all of the 
variables were internal, which is a requirement for product moment correla-
tion (simple correlation). The formula for this correlation is: 
s 
1/2 (N) (N-l) 
Chi square analysis tests are used to determine if there is a sig-
nificant relation between two variables. However, this analysis does not 
determine the degree of the relationship. The formula used to compute 
chi square is: 
2 
x = 
k (Oi 
i=l Ei 
The function of contingency coefficient (C) is a measure of the 
extent of association or relation between two sets of attributes. It is 
not necessary to have an underlying continuity for the various categories 
used. The degree of association between two sets of attributes, whether 
orderable or not, and irrespective or the nature of the variable can be 
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assessed, i.e., the variables may be either continuous or discretl'. The 
formula for the contingency coefficient is: 
C = 
(Siegle, 1956) 
Goodman and Kruska1 (1959:123-163) have defined gamma (Y) as the dif-
ference between conditional probabilities of discordance (between column 
and row) and concordance. Gamma is an appropriate statistic to use when 
measuring the degree of association between two ordinal scales classifica-
tion. The gamma measures the predictability of order on one variable from 
order on another. Gamma values were computed to obtain an indication of 
association between students country or origin with adjustments, differ-
ences in culture, preference, and readjustment problems. Costner (1965: 
341-353) has indicated that gamma as defined by Goodman and Kruskal (1959) 
is only indirectly related to the general intuitive notion of predictability. 
Costner has provided a formula which can be used to transpose the gamma 
value into one that shows the "probability of a correct estimate of order" 
(PCED) between the dependent and independent variables. The formula for 
PCED is PCED = .5 + I ga~ I was used to compute four peED values. 
A chi square, a contingency, a rank-order correlation coefficient 
and gamma are used to test the hypotheses. 
Hypotheses 
General hypothes is .! . 
Students from the developed countries will have more favorable adjust-
ment to the host society's (United States culture that students from the 
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developing nations. 
Empirical hypothesis! 
Students from the developed countries will have higher adjust-
ment scores than students from developing countries. 
General hypothesis II 
Students from the developed countries will perceive less differ-
ences between their native culture and host culture than students from 
the developing nations. 
Empirical hypothesis ~ 
Students from the developed nations will have a lower score 
on perceived cultural difference than students from the developing 
nations. 
General hypothesis III 
Students from the developed countries will have higher preference 
for United States culture than students from the developing nations. 
Empirical hypothesis l 
Students from the developed countries will have higher pref-
erence score than students from the developing nations. 
General hypothesis IV 
Students from developed countries will perceive less readjustment 
problems upon return home than students from developing countries. 
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Empirical hypothesis ~ 
Students from developed countries will have lower readjustment 
difficulty score than students from developing nation. In pursuing 
the discussion the general and empirical hypotheses are linked to-
gether in the following manner: U1 and U2 are two population mean 
scores of students from developed and developing nations respective-
ly, in the areas of ,adjustment, difference, preference, and readjust-
mente The statistical hypothesis (Ho) states that UI = U2• Thus 
any evidence against (Ho) is evidence for (Ha) which states that 
Ul U2" These relationships apply to the four hypotheses previously 
discussed. 
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CHAPTER 4. FINDINGS 
Introduction 
In the previous chapter the general hypotheses have been developed 
and measuring devices were constructed for the operationalization of the 
concepts. Measures of concepts were used to form empirical hypotheses 
which will be tested statistically for significance. In this chapter, 
the results of the analysis of the data as well as the statistical analy-
sis and the statistical tests of each hypotheses will be presented. 
The assumption has been made that is a relationship can be determined 
among measures of adjustment, differences of culture, preference of United 
States culture, and readjustment difficulties in native country with 
social-cultural and demographic factors, then this relationship shows a 
correlation between independent and dependent variables. This correlation 
between the independent and dependent variables would support the hypotheses. 
Statement and ~ of hypotheses 
General hypothesis l 
Students from the developed countries will have more favorable ad-
justment to the host society's (United States) culture than students from 
the developing nations. 
Empirical hypothesis 1 
Students from the developed countries will have higher adjust-
ment scores than students from developing countries. 
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Null hypothesis 1 
There is no difference between students from developed and 
developing nations in their adjustment to the host society. 
The calculated chi square, contingency coefficient and gamma for the 
differences in adjustment between two groups, students from developed and 
developing nations respectively are X2 = 1.430, C = .1415, and Y = .333 
and PCEO = .665. The X2 value is not significant at the .01 level of con-
fidence, nor do the other results indicate significant results. The con-
tingency table used in these analyses are found in Appendix C. The null 
hypothesis that U1 = U2 ' that this is no difference between students 
from developed and developing countries, can not be rejected. Therefore 
students from developed nations do not have more favorable adjustment to 
the host society than students from developing nations. 
General hypothesis 1l 
Students from the developed countries will perceive less differ-
ences between their native culture and host culture than students from 
the developing nations. 
Empirical hypothesis ~ 
Students from the developed nations will have a lower score 
on perceived cultural difference than students from the developing 
nations. 
~ hypothesis ~ 
There is no difference between students from developed and 
developing nations in their perception of cultural differences 
58 
between host and native culture. 
The computed X2 a 36.458, C • 0.5852, ~ • -.9702 and PCEO = .99. 
2 The X is significant at the .01 level of confidence. The other statis-
tics are congruent with the X2 results. 2 Both the calculated C and X in-
dicate a strong relationship as does the PCEO. The null hypothesis that 
UI - U2 that there is no difference between students from developed and 
developing nations as far as perception of difference~ in cultures (host 
and native country) is rejected. Therefore, students from developed 
nations perceive less difference between their home and the host culture. 
General hypothesis !!! 
Students from the developed countries will have higher preference 
for United States culture than students from the developing nations. 
Empirical hypothesis 1 
Students from the developed countries will have higher pref-
erence score than students from the developing nations. 
~ hypothesis 1 
There is no difference in degree of preference for the cul-
ture of the United States between students from developed and 
developing nations. 
The calculated x2 - 21.053, c • .4809, ~ • .8750 with PCEO of 0.94, 
which is significant at .01 level of confidence. The calculated x2 = 
21.053, C • .4809, Y • -.8750 and PCEO of 0.94. 2 The X is significant 
at the .01 level of confidence. The other statistics are congruent with 
the X2 results. The calculated C and r indicate a strong relationship 
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as does the PCEO. The null hypothesis that Ul = U2 ' that is no difference 
in preference of students from developed and developing nations for Ameri-
can culture, is rejected. There is a significant relationship between 
country of origin and preference for American culture. However, the 
relationship is not in the hypothesized direction as suggested by the lit-
erature. Individuals from developing nations have higher preference of 
United States culture than individuals from developed nations. The null 
hypothesis of no difference in reference of United States culture between 
students from developed and developing nations is rejected. 
General hypothesis !y 
Students from developed countries will perceive less readjustment 
problems upon return home than students from developing countries. 
Empirical hypothesis ~ 
Students from developed countries will have lower readjust-
ment difficulty score than students from developing nation. 
Null hypothesis ~ 
There is no difference in perceived readjustment problems 
to their native countries between students from developed and 
developing nations. 
2 The computed X = 19.0748, C = 0.4628, -y = -.8581 and PCEO = 0.93. 
The X2 is significant at the .01 level of confidence. The calculated 
2 C and Y also support the X results and suggest a strong relationship as 
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does the PCEO. Therefore, the null hypothesis Ul • U2 ' that there is no 
difference in readjustment problems between students from developed and 
developing nations upon return home, is rejected. Consequently, students 
from developed nations will anticipate fewer readjustment difficulties 
than students from developing nations. 
The relationships between socio-cultural, and demographic factors 
and characteristics of the students backgrounds were considered. The 
technique used for computing this relationship and items within the back-
ground section, was Kendall's rank-order correlation coefficient. 
All correlations between selected independent and dependent variables 
are presented in Table 2. The dependent and independent variahl~ dis-
cussed in this study are listed below. For students from developed coun-
tries adjustment X9 was not significantly correlated with those independent 
variables (Xl through Xs). For these students, adjustment X9 was not 
correlated with any of the other dependent variables except with perceived 
readjustment difficulty X12 (-0.344 significant at .01 level). 
In addition to the relationships with adjustment, the other signifi-
cant correlated dependent and independent variables are as follows: Xl 
and X10 (0.391 a~ .OPI level); Xl and XII (0.302 at .01 level); X5 and XII 
(0.570 at .001 level); XIO and Xl2 (0.396 at .001 level); and XII and Xl2 
(0.519 at .001 level). 
Variables Used in Study 
X - variable 
Xl - population of students home town 
X2 - age 
X3 - marital status 
T
ab
le
 2
. 
C
or
re
la
ti
on
 b
et
w
ee
n 
s
e
le
ct
ed
 s
o
c
io
-c
u
lt
u
ra
l 
a
n
d 
de
m
og
ra
ph
ic
 v
a
r
ia
b
le
s 
a
n
d 
a
dj
us
tm
en
t, 
d
if
-
fe
re
nc
e,
 
pr
ef
er
en
ce
 a
n
d 
re
a
dj
us
tm
en
t 
di
m
en
si
on
s 
(D
ev
el
op
ed
 n
a
ti
on
s)
 
V
ar
ia
bl
e 
X
 1 
N
um
be
r 
-
X
l 
X 2
 
X3
 
X 4
 
Xs
 
X6
 
X 7
 
Xs
 
X9
 
X 1
0 
X
u 
X 1
2 
*
 
.
00
1 
*
*
 
.
01
 
-Ir
l~*
 
•
 
OS
 
-
-
-
X 2
 
0.
06
3 
-
-
-
-
-
-
-
X3
 
X 4
 
X5
 
X6
 
-
0.
19
4 
-
0.
05
6 
-
0.
06
9 
0.
30
4 
**
 
0.
36
4 
0.
15
9 
0.
17
0 
0.
06
0 
**
 
0.
03
2 
0.
13
7 
-
0.
04
6 
-
0.
46
7 
-
0.
05
6 
*
 
-
0.
05
3 
-
-
-
-
-
-
-
X 7
 
X8
 
X9
 
X 1
0 
X
l!
 
X 1
2 
0.
02
6 
0.
00
2 
-
0.
03
9 
0.
39
1 
0.
30
2 
0.
22
4 
*
 
**
 
-
0.
23
7 
-
0.
24
0 
-
0.
09
1 
0.
20
8 
0.
07
2 
0.
00
7 
**
* 
**
 
-
0.
26
8 
-
0.
22
5 
-
0.
11
1 
0.
00
7 
0.
00
0 
-
0.
00
6 
**
* 
-
0.
22
4 
-
0.
13
9 
0.
11
8 
0.
08
5 
0.
02
7 
-
0.
07
6 
-
0.
03
7 
0.
10
7 
0.
00
0 
0.
20
4 
-
0.
24
8 
*
*
*
 
-
0.
10
2 
0.
28
7 
0.
21
5 
-
0.
22
5 
0.
07
0 
0.
07
6 
0.
12
9 
**
* 
0*
46
7 
-
0.
17
7 
-
0.
11
7 
0.
17
5 
0.
18
0 
-
0.
22
7 
-
0.
21
2 
-
0.
02
9 
0.
12
3 
-
0.
06
9 
-
0.
20
6 
-0
*~
44
 
0.
57
0 
0.
39
6 
*
 
*
 
0.
51
9 
*
 
-
-
-
-
-
-
-
-
-
-
-
-
-
(J
'\ 
.
.
.
.
.
 
62 
X4 = years of education received at home 
Xs = years of education received in United States 
X6 = father's educational background 
X7 = parents' social status 
X8 = par ents' income status 
X9 = adjustment to United States 
XlO = perceived difference of home and host culture 
Xu = preference of United States' culture 
X12 = perceived readjustment problems with native country 
All correlations between selected independent and dependent variables 
are presented in Table 3 for students from developing countries. Adjust-
ment X9 was significantly correlated with X2 (-0.307 at .01 level); X3 
(-0.268 at .05 level); and Xs (0.268 at .05 level). For these students 
adjustment was correlated with none of the other dependent variables. 
Results indicate that there is no significant correlation between adjust-
ment and the other dependent variables. 
In addition to relationships with adjustment, there is a significant 
correlation between the following independent and dependent variables: 
X3 and Xu (- 0.3 at .01 level); X4 and Xu (-0.268 at .05 level); X4 
and X12 (-0.329 at .01 level); X6 and X12 (-0.253 at .05 level). 
The significant correlation between the dependent variables are as 
follows: XlO and XII (0.318 at .01 level); and XII and X12 (0.461 at .001 
level). 
In the testing of the four hypotheses it was found that two of the 
hypothesis were supported by the data (General hypothesis II and IV). 
General hypothesis III was rejected; the findings were significant but 
reverse direction from the hypothesized results. The hypothesis dealing 
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with adjustment differences of students from developed and developing 
nations was not supported (General hypothesis I). 
The most significant relationship observed for students from devel-
oped and underdeveloped nations was between perceived differences of cul-
tures and the preference for the host culture 0.318 at .01 level of 
significance. For students from developing countries the correlation 
between the perceived difference in culture and readjustment problems in 
native country was 0.317 at .01 level. Finally, there is a significant 
relationship between preference for American culture and degree of antic-
ipated readjustment problems upon return to native country for students 
from developing nations, 0.461 at .01 level of significance. 
The most significant correlation between the variables for students 
from the developed nations are between adjustment to host society and 
anticipated degree of readjustment difficulties in their native country. 
The correlation is negatively related, -0.344 at .01 level of signifi-
cance. The other most significant correlation is between perceived dif-
ferences in cultures and preference for American culture, 0.570 at .01 
level of significance. An additional positive correlation was found be-
tween perceived cultural differences and degree of anticipated readjust-
ment problems upon return to the native country, 0.396 at .01 level. 
Finally there is a positive correlation between preference for American 
culture and anticipated problems of readjustment to the native country, 
0.519 at .01 level of significance. 
65 
CHAPTER 5. DISCUSSION AND CONCLUSIONS 
Surrnnary of Procedures and Findings 
This study had several goals: 1) to (examine and compare the degree 
of adjustment to the United States between students from developed and 
developing natio~ 2) to investigate the differences in perception of 
degree of differences students from two groups see between home and host 
culture; 3) to compare the degree of di,fferences in preference for 
American culture; and 4) to compare the degree of anticipated readjust-
ment problems between the two groups upon their return home. Another ob-
jective was to relate selected socio-cultural and demographic background 
to adjustment in the host nation. 
For the purpose of this stu~, the concept adjustment was defined 
as the response to behavioral patterns characteristic of certain aspects 
of the ho~t society. Perception was defined as the means by which indi-
viduals form impressions, while attitude is a mental state of readiness 
which is organized by way of experience and influence upon the individ-
ual's situations and behaviors. The three areas of perception and atti-
tude which were investigated were cultural differences, preference for 
American culture and anticipated readjustment difficulties upon their re-
turn home. In Chapter 2, dealing with theory, distinctions were drawn 
among adjustment, assimilation and acculturation. The theories pertinent 
to adjustment, perception and attitudes were reviewed and applied to the 
study. The relevent concepts of reference group theory were delineated 
and suggestion tor their application was discussed. General and empiri-
cal hypothesis were developed and discussed. 
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(A random sample of 70 foreign students, 35 students from developed 
nations and 35 from underdeveloped nations, attending Iowa State Univer-
sity in the spring session of 1970, was selecte:J The empirical hypoth-
eses were derived from general hypotheses. The statistical techniques 
used to test the hypotheses were Kendall's rank-order correlation coeffi-
cient, chi square, gamma, and contingency coefficient. 
(The findings of this study)did not support the hypotheses that 
states that students from developed nations would be more adjusted than 
~-~ 
students from developing cations. The hypothesi~~hat students from 
developing countries would perceive greater difference in American cul-
ture than students from the developed countrie~was supported. That is, 
students from developing countries perceive greater differences in 
American culture. 
The hypothesis that students from the developing countries would not 
prefer American cultural pattern to the degree that students from devel-
oped countries WOUld~~ot supported. In fact, the results indicate 
just the opposite. (Students from the developing countries prefer the 
American cultural pattern more so than students from developed countries~ 
(The hypothesis that students from the developing nations would have 
greater readjustment problems after return home was supporte~ In gener-
al, the relationship between the dependent variables and independent var-
iables were of low order and inconclusive. 
I It is concluded that differences in perception of cultural differ~ 
ences, preference for American culture, and readjustment problems back 
home, do exist between students from developed and developing nations.) 
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It is also concluded that students from the developed nations perceive 
less difference between their culture and host culture as well as a les-
ser degree of readjustment problems with home culture than students from 
the developing nations. Students from less developed nations have a 
greater preference for American culture than students from developed 
nations.) Students from the developed nations score no higher on the ad-
justment index than students from developing nations.) Suggestions for 
the expected and unexpected relationships will be given later in this 
chapter. 
Suggestions for future research in the area of foreign students' ad-
justment will be stated. 
Discussion and Summary 
In the preceding chapter, the results of statistical analysis that 
were applied to test the null hypotheses were presented and discussed. 
In this chapter the major results of this study are discussed and conclu-
sions drawn. Suggestion for further research are also made in this chap-
ter. 
The objective of this study was to investigate the degree of adjust-
ment to the American culture among students from developed and developing 
nations. The concept of adjustment was defined as the response to behav-
ioral patterns characteristic of certain selected aspects of the American 
culture, measured with the index established and used earlier by Mostafa 
~oury (1970). The results indicate that there are significant differ-
ences between students from the two settings. Chi square analysis of the 
statistical tools utilized to compare the adjustment of the students from 
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developed and developing nations. The empirical hypothesis was not sup-
ported. The data used in the contingency table analysis (Chi square and 
other techniques) are found in Appendix B, Table 1, indicating that stu-
dents from the developed nations have no more favorable adjustment to the 
American culture as measured by the Noury index (1970). This conclusion 
is not in agreement with the research and theory of Du Bois (1954, 1962), 
Sellitz et a1. (1963), Sewell and Davidson (1961), and Morris (1960). 
Sellitz et ale (1963) and Morris (1960) have also stated that students 
from European countries will adjust better to the United States than 
students from non-European countries. 
Noury (1970) reported that European students tend tc adjust better 
to American culture than Indian students. Using the same adjustment in-
dex, the ipresent study indicates that students from developed nations 
have no more favorable adjustment to the sojourn environment (United 
States) than do students from developing nations. Further research 
should be done to determine the adequacy of the index given the wealth of 
theoretical support for the hypothesis. 
Reference group theory suggests that sojourners who do not associate 
with members of the host society will tend to adjust less in the new 
setting than those with fewer associates in the host culture. Therefore, 
intensive association with students from one's home country impede ad-
justment to the sojourn country (Se11itz 1956:262). Once satisfactory 
adjustment scale are developed, these reference group theories should be 
tested with longitudinal data. 
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The second objective of this research was to ex~mine the p~rceived 
differences between cultures, preference for American culture and re-
adjustment problems with native culture upon expected return home for 
the two groups of students studied. Students responded to ten items 
used to report ten different aspects of culture. These aspects studied 
were the language, food, housing, educational system, work conditions, 
leisure time, political system, pace of life, the people, and community 
facilities. Each subject was asked to indicate on a nine point contin-
uum the degree to which each aspect of culture was different from that of 
his country. Co~p~site scores were used to develop an index of perceived 
differences. The statistical test used indicated significant differences 
in perception of cultural differences between students from developed and 
developing nations. On the basis of the statistical test results (that 
clearly support the literature) it is concluded that students from devel-
oped nations perceive less difference between their native culture and the 
host culture than students from less developed countries. 
The differences in preference of American culture between the two 
groups of students were also considered. Subjected were asked to respond 
on a nine point continuum the degree that they preferred the American pat-
tern for each of the ten aspects of culture described above. A composite 
score was developed and used as an index of preference for the American 
pattern. These ten items were the same ones used for the measurement of 
differences and readjustment problems. The findings indicate that stu-
dents from underdeveloped nations have a greater preference for American 
culture than do students from developed nations. Therefore, the empirical 
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hypothesis is rejected. These results do not indicate concurrence with 
the existing literature. The finds of this study do not concur with 
the findings of Du Bois a954 , 1962), Sellitz (1963), and Morris (1960). 
Du Bois states that the closer the cultures, the more students prefer the 
sojourn culture. In the present study, students from developed nations 
indicate less difference between cultures but are less likely to prefer 
the host culture. This result is contradictory to the assumption and 
hypothesis of Du Bois (1954, 1962), Sellitz (1963), Morris (1960), and 
Sewell and Davidson (1961). Identification with nationalities and 
ideologies, students from developed countries may account for this finding 
in part. Students from developing countries may look to innovations in 
foreign culture in a more positive way than do students from developed 
countries. This hypothesis should be examined. 
lIn conclusion, from this part of the research report, it appears that 
findings support the assumption that there is a difference between the 
two groups of students. While(students from developed nations perceive 
less difference between their home culture and host culture, students 
from underdeveloped nations have higher preference for American culture 
than do students from developed nations. The pattern of preference of 
perceived differences is not consistent with the literature, as noted. 
Finally, in relation to the analysis was made to determine the an-
ticipated readjustment problems with students' home cultures. The 
student subjects were asked to indicate on a nine point continuum the 
degree to which they anticipate having readjustment problems with each 
of the ten aspects of culture considered. A complete score was used as 
an index of perceived adjustment problems. These results of the study 
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indicate that students from developed nations perceive less difficulty in 
readjustment to their own culture upon return home than do students from 
underdeveloped nations. Therefore, the empirical hypothesis developed 
with regard to the differences in readjustment was supported. That is, 
students from developed nations have a significantly lower score in 
readjustment problems than do students from developing nations. These 
findings of this study with regard to readjustment problems are congruent 
with the findings-and hypothesis of other researchers such as Du Bois 
(1954, 1962); Gu11ahorn and Gu11ahorn (1963); and Albertson and Birky 
(1961). In summary, these theorists have suggested that the greater the 
difference between cultures and the greater the preference for the sojourn 
culture, the more difficulty the readjustment will be. In the present 
study, students from less developed nations had higher readjustment prob-
lem scores than did students from developed nations. 
I,In summation,' with regard to the third pbjective students from less 
/ 
developed nations perceive greater cultural differences, have higher 
preference scores for American culture and perceive that they will have 
greater readjustment difficulties than students from developed nations. 
Suggestions for future research 
With regard to future research, it might be pointed out first that 
most of the research that has been done in the area of foreign students' 
adjustment have not been concerned directly with the problem of "brain 
drain." Are students from underdeveloped nations who have more problems 
going back home more likely to stay in the United States? The literature 
in the area of readjustment problems as related to "brain-drain" seems 
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to be deficient. Further, research might involve a more careful atten-
tion to the development of more appropriate and precise instruments for 
research. That is, 
1. Scale analysis of Noury's adjustment items should be done 
to see if it is a unidimensional instrument. 
2. Scale analysis of dependent variables in this study is 
needed. 
3. A larger sample should be used. 
4. Longitudinal studies should be conducted. 
5. Another area that might be of interest and in which there 
are deficiencies is that of a comparison in adjustment to 
host nations between male and female students. 
6. The role of socio-cultural and demographic variables 
should be more carefully considered when larger samples 
of students are utilized. 
73 
BIBLIOGRAPHY 
Albertson, Maurice and Pauline E. Birky 
1961 New Frontier for American Youth: A Perspective on the 
Peace Corps. Public Affairs Press, Washington, D.C. 
Allaway, William Harris 
1957 Development of International Understanding in Foreign 
Students at University of Kansas. Unpublished Doctoral 
Dissertation. University of Denver, Denver, Colorado. 
Anastasi, Anne 
1964 Field of Applied Psychology. McGraw-Hill Book Company, 
New York. 
Becker, J. 
1966 
Bloom, Leonard 
The --Thi Students in the United States: A study in Attitude 
Change. Unpublished Doctoral Dissertation. Columbia 
University, New York. 
1960 "Self Concepts and Social Status in South Africa: A 
Preliminary Cross-Cultural Analysis." 'Journal of Social 
Psychology 51 (Feb): 10~-ll2. 
Carnap, R. 
1950 
Cattell, R. B. 
Logical Foundation of Probability. University of Chicago 
Press, Chicago, Illinois. 
1950 An Introduction to Personality Study. Hutchinson House, 
London, England. 
Cohello, George 
1962 "Introduction." The Journal of Social Issues 18, 1 (Feb): 
1-6. 
Coser, Lewis 
1956 The Function of Social Conflict. The Free Press, New York. 
Costner, Herbert L. 
1965 "Criteria for Measures of Association." American Sociolog-
ical Review 38 (June): 341-353. 
Deutsch, Steven E. 
1970 International Education and Exchange. The Press, Case 
Western Reserve University, Cleveland, Ohio. 
74 
Du Bois, Cora 
1954 Cultural Factors in Psychological Counseling of Foreign 
Students. University of Minnesota Press, Minneapolis, 
Minnesota. 
Du Bois, Cora 
1962 Foreign Students and Higher Education in the United States. 
Harvard University Press, Cambridge, Massachusetts. 
Ellakany, Farouk 
1968 Factors Related to Achievement of Foreign Students at Iowa 
State University. Unpublished ~~ers Thesis, Iowa State 
University, Ames, Iowa. 
Ellakany, Farouk 
1970 Prediction of Academic Achievement of Foreign Students 
at Iowa State University. Unpublished Doctoral Dissertation, 
Iowa State University, Ames, Iowa. 
Eubank, E. E. 
1932 The Concept of Sociology. D. C. Heath, New York. 
Fong, Stanley, L. M. 
1965 "Assimilation of Chinese in America. Change in Orientation 
and Social Perception." American Journal of Sociology. 
171 (November): 265-273. 
Forstat, Reisha 
1951 "Adjustment Problems of International Students, Los Angeles 
California." Sociology and Social Research 36 (Sept.): 
25-30. 
Foster, George M. 
1962 Traditional Culture and Impact of Technological Change. 
Harper and Row, New York. 
Gittler, J. B. 
1952 Social Dynamics. The McGraw-Hill Book Company, Inc., 
New York. 
Goodman, Leo A. and William H. Kruskal 
1959 "~asures of Association for Cross-Classifications 11. 
Gullahorn, 
1963 
Further Discussion and Reference." Journal of American 
Statistical Association 54 (March): 123-163. 
John T. and Jeanne E. Bullahorn 
"An Extension of the U Curve Hypothesis." 
Social Issues !1 (july): 33-47. 
The Journal of 
Higgins, Benjamin 
1959 Econo~ic Development. W. W. Norton and Company, Inc., 
New York. 
75 
Kluckholn, Clyde 
1957 Values and Value Orientation in the General TIleory of 
Action. In Parsons, Tallcott and Edward A. Shils (ed.) 
Towards a General Theory of Action. Pp. 388-433. Harvard 
University Press, Cambridge, Massachusetts. 
Krech, D., R. S. Crutchfield and E. I.. Ballachey 
1962 Individual in Society. The McGraw-Hill Book Company, Inc., 
New York. 
Lysgaard, Sverre 
1955 "Adjustment in Foreign Society; Norwegian Fulbright Grantee 
Visiting the United States." International Social Science 
Bulletin 7 (Feb): 45-51. 
Martindale, Don 
1960 The Nature and Types of Sociological Theory. Boughton Nif-
fin Company, Boston, Massachusetts. 
Mead, G. H. 
1949 Mind, Self and Society. University of Chicago Press, 
Chicago, Illinois. 
Me.tpn, Robert K. 
1968 Social Theory and Social Structure. The Free Press, New 
York. 
Morris, Richard T. 
1960 The Two-Way 
Adjustment. 
Minnesota. 
Mirror: National Status in Foreign Students 
University of Minnesota Press, Minneapolis, 
Moyes, Adrian, and Teresa Hayter 
1964 World III. Pergamon Press, New York. 
NewCome, T. M. 
1950 Social Psychology. The Dryden Press, New York. 
Newstetter, 
1938 
W. I., M. J. Feldstein and T. M. Newcome 
Noury, Mostafa 
Group Adjustment: A Study in Experimental Sociology, 
School of Applied Social Sciences. Western Reserve 
University, Cleveland, Ohio. 
1970 The Adjustment of Selceted Foreign Students at Iowa State 
University. Unpublished Masters Thesis. Iowa State 
University, Ames, Iowa. 
Reisman, D. and N. Glazer 
1948 "The Meaning of Opinion." Publication Opinion Quarterly 
12 (Harch): 633-648. 
76 
Reuter, E. B. 
1941 Hand Book of Sociology. The Dryden Press, New Yorke 
Rostow, W. w. 
1965 The Stages of Economic Growth: A Non-Communist Manifest. 
University Press, Cambridge, Massachusetts. 
Russell, Gene J. 
1966 Reference Group of Foreign Students in the United States 
and Priority of their problems. Institute of Group Rela-
tions. The University of Oklahoma, Norman, Oklahoma. 
Schild, Erling O. 
1962 "The Foreign Students, As Stranger, Learning the Norms of 
the Host Culture." Journal of Social Issues 18 (Feb): 
41-54. 
Sellitz, C., A. L. Hopson, and S. W. Cook 
1956, "The Effects of Situational Factors on Personal Interaction 
, between Foreign Students and Americans." Journal of Social 
Issues 12 (May): 33-44. 
Sellitz, C., June R. Christ, Joan Havel and Stuart W. Cook 
1963 Attitudes and social Relations of Foreign Students in the 
United States. University of Minnesota Press, Minneapolis, 
Minnesota. 
Sewell, W. and O. Davidson 
1961 Scandinavian Students on American Campuses. University of 
Minnesota Press, Minneapolis, Minnesota. 
Shattuck, Gerald M. 
1965' Between Two Cultures: A Study of Social Adaptation of 
Foreign Students to An American Academic Community. 
Cornell University Press, Ithaca, New York. 
Shearer, John C. 
1970 International Talent Migration. Monthly Labor Review 93 
(Nay): 55-58. 
Siegle, Sidney 
1956 Non-Parametric Statistics for the Behavioral Sciences. 
Smith, Frank 
1969 
NcGraw-Hill Book Company, Inc., New York. 
The Prediction of Academic Achievement for Foreign Students 
Population, Iowa State University. Unpublished Masters 
Thesis. Iowa State University, Ames, Iowa. 
77 
Stein, Morris I. 
1966 Volunteers for Peace. John Wiley and Sons, Inc., New York 
Swayampati, Persis D. 
1955 Prediction of Achievement of Undergraduate Foreign Students 
at Iowa State College. Unpublished Masters Thesis. Iowa 
State University, Ames, Iowa. 
Turner, R. H. 
1956 
United Nations 
1970 
United States 
1961 
"Role-Taking, Role Standpoint and Reference Group Behavior" 
American Journal of Sociology 61 (January): 316-328. 
United Nations Demographic Year Book, 1969. 
New York. 1970. 
United Nations, 
Department of State 
The Problem of Overacculturation. 
Interchange Policy, United States 
Washington D. C. 
Committee on Educational 
Department of State, 
Useem, John and Useem, Ruth Hill 
1955 The Western-Educated Man in India: A Study of His Social 
Roles and Influence. Dryden Press, New York. 
Watson, D. J. 
1955 
and Ronald Lippitt 
Learning Across Cultures: A study of German Visiting 
America. Ann Arbor, Michigan Reserve Center for Group 
Dynamics Institute for Social Research, University of 
Michigan, Ann Arbor, Michigan. 
78 
ACKNOWLEDGMENT 
TII~ author wisllCs to cxpress her sinccre appreciation and gratitud0 
to Dr. Charles Mulford, Professor of Sociology and Dr. Patricia Keith, 
Assistant Professor of Sociology for their guidance, assistance, and 
encouragement. 
Grateful acknowledgment is extended to Dr. Ray Bryan, Professor 
In - Charge, Professional Studies, for his guidance in this project. 
The writer feels greatly indebted to the foreign students at Iowa State 
University for their time and enthusiasm for the development of this 
study. 
The writer feels greatly indebted to Mr. James Shenk, graduate stu-
dent in Sociology, for his aid and assistance in analyzing and interpret-
ing the statistical data. 
Finally, the author wishes to thank Mrs. Martin Limbird for her 
assistance in proof reading the draft of the thesis. 
79-80 
APPENDIX A. CRITERIA USED TO CATEGORIZE 
DEVELOPED AND UNDERDEVELOPED NATIONS 
Characteristics of the Developing Nations 
1. Low real income per head. 
2. National resources which are not used for the benefit of the 
inhabitants or not used at all. 
3. Large number of unemployment. 
4. Small ratio of capital per number of workers. 
s. An economy which depends on one or two crops or minerals. 
6. High illiteracy rate. 
7. Large portion of population involved in agriculture. 
8. Population density is very high. 
9. Low medical facilities for the population. 
10. Infant mortality high and expectation of life short. 
The above characteristics of developing nations is based on eco-
nomic criteria. Nations that belong to this group are Asia (with the ex-
ception of U.S.S.R. and Japan), the continent of Africa (excluding South 
Africa), and South America (Moyes and Hayter, 1964, Higgins, 1959). 
Characteristics of Developed Nations 
1. High real income per head. 
2. National resources used for the benefits of the inhabitants. 
3. Large number of people employed. 
4. An economy which depends on more than two crops and minerals. 
s. High literacy rate. 
6. Minor proportion of population involved in agriculture. 
81 
7. Adequate medical facilities in ratio to population. 
8. Infdnl morlality low and life expectancy of life long. 
The above characteristics of developed nations is based on eco-
nomic criteria. Nations that belong to this group are: Canada, United 
States, Europe (excluding Turkey and Cyprus), Japan, U.S.S.R. and South 
Africa (Rostow, 1965, and United Nations, 1970). 
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APPENDIX B. FOREIGN STUDENT ADJUSTMENT QUESTIONNAIRE 
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PART I. 
"In this part, I would like to ask some questions about yourself. 
Please answer the questions to the best of your ability." 
*(lnterviewer: Write the answers of the respondent in the space provided 
for you.) 
1. Please indicate what country you are from. 
2. Where have you lived most of your life? (check one) 
farm 
----------------
small village 
city 
'{(If "farm", go to question 4.) 
3. If in a village or city, what is the approximate population 
of the village or the city? 
4. What is your age? 
5. What is your marital status at the present time? (check one) 
married 
single 
*(If "single", go to question 8.) 
6. l-1hat is the citizenship of your spouse? 
7. Is your spouse in the United States? at home? 
----------------
elsewhere? 
----------------
8. Please indicate number of years of formal education you com-
pleted before coming to the United States. 
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9. How many years of formal education did you take outside of 
your native country and the United States? 
10. How many years of formal education did you receive in the 
United States? (in years) 
11. What is the educational background of your father (equivalent 
to the United States system)? Please state in number of years. 
12. What sort of place are you living in now? (check one) 
dormitory 
apartment 
room with a family ______________ __ 
13. Do you live alone or do you share a room (apartment) with some-
one else? (check one) 
alone 
with someone else 
"'(If "alone", go to ques tion 15.) 
14. What is your roommate's nationality? (check one) 
American (United States) 
native countryman ______________ __ 
other 
*(Interviewer: Hand the set of cards to the interviewee.) 
"PLEASE TURN TO CARD 1." 
15. What would you say your parents' social position is (not econom-
ic position) as compared with others in your community? 
Please rate their position, relative to others in your community, 
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on a scale of 0 to 9. A score of 0 means very low and a score 
of 9 means very high. However, scores of 1, 2, 3, 4, 5, 6, 7 
or 8 might better indicate their socfal position within the 
community. 
*(Interviewer: Please dircle one number that represents the re-
spondent's answer.) 
o 
very 
low 
1 2 3 4 5 6 7 8 9 
very 
high 
16. How does the income of your immediate family compare tiith the 
PART II. 
income of other families in your community? Please rate their 
income position, relative to others in your community, on a 
scale of 0 to 9. 
*(Interviewers: Please circle one number that represents re-
spondent's answer.) 
o 
very 
low 
1 2 3 4 5 6 7 8 9 
very 
high 
"In this section I would like to ask you some questions about how 
well you are getting along in the United States. There are no right or 
wrong answers; we are interested in your opinions only." 
"PLEASE TURN ro CARD 2." 
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17. Do you attend American churches? Please look at the card and 
tell me your response. 
*(Intcrviewer: Read the ratings. Score 1 means not at all, 
2 means once a month, 3 once every two weeks, 4 once a week and 
5 more than once a week. Please circle the appropriate number.) 
1 2 
once not 
at all a month 
"PLEASE TURN TO CARD 3." 
3 
once every 
two weeks 
4 
once 
a week 
5 
more than 
once a week 
18. Do you feel that the facilities of religious institutions in 
the United States have been adequate for your needs? Please 
look at card 3 and tell me your answer. 
*(Interviewer: Read the ratings. 1 means very inadequate, 2 inade-
quate, 3 fairly adequate, 4 adequate and 5 very adequate. Circle 
the number corresponding to the respondent's answer.) 
1 2 
very inadequate 
inadequate 
3 
fairly 
adequate 
4 
adequate 
5 
very 
adequate 
19. Asstnne you were with a friend (not American) in a restaurant. 
~oich do you prefer to order? 
*(Interviewer: Read aloud the categories and circle the respondent's 
ans,.rer. ) 
1. American food. 
2. !,lative food, if available. 
"PLEASE TURN TO CARD 4." 
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20. Do you like the American style of dress? 
*(Interviewer: Read aloud the categories and circle the number 
which represents respondent's answer.) 
1 
dislike it 
very much 
2 3 
dislike like it 
it fairly well 
"PLEASE TURN TO CARD 5." 
4 
like 
it 
21. Do you attend parties with American friends? 
5 
like it 
very much 
*(Intervie'Jer: Read aloud the categories and circle the number 
that represents the respondent's answer.) 
1 2 3 
never occasionally often 
"PLEASE TURN TO CARD 6." 
22. During your stay in the United States, how often have you 
visited American families? 
*(Interviewer: Read aloud the categories and circle the answer.) 
1 2 3 
practically once in a sometimes 
never great while 
"PLEASE TURN BACK TO CARD 5." 
23. Do you date American girls? 
4 
fairly 
often 
5 
very 
often 
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~<(Interviewer: Read aloud the categories and circle the response.) 
1 2 3 
never occasionally often 
24. With which group do you most associate with out of classes? 
*(Interviewer: Read aloud the categories and check one.) 
1. American 
2. Fellow countrymen 
3. Others 
25. What nationality are most of your friends? 
*(Interviewer: Read the categories and check one.) 
1. American 
2. Fellow countrymen 
3. Others 
26. Which language do you speak when you converse with fellow 
countrymen? 
*(Interviewer: Read aloud the categories and check one.) 
1. American language 
2. Native language 
"PLEASE LOOK AGAIN AT CARD 5." 
~({Interviewer : Read aloud the categories and circle the number 
that represents the respondent's answer.) 
1 2 3 
ne'Jer occasionally often 
"PLEASE TURN TO CARD 6." 
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-28. During your stay in the United States, how often have you at-
tended sports events? 
"(Interviewer: Read aloud the categories and circle the answers.) 
1 2 3 
practically once in a sometimes 
never great while 
"PLEASE LOOK AT CARD 6." 
4 
fairly 
often 
29. How often do you participate in sports? 
*(Interviewer: Circle the proper number.) 
1 2 3 4 
practically once in a sometimes fairly 
never great while often 
"PLEASE TURN BACK TO CARD 5." 
30. How many times since you were enrolled at 
have you traveled outside of the state of 
5 
very 
often 
5 
very 
often 
Iowa State 
Iowa? 
University 
~': (Interviewer: Read aloud the categories and circle the response.) 
1 2 3 
never occasionally often 
31. If you had time, would you rather read a book that tells you 
about the life in America, some other country, or your home 
country? 
,.( (Interviewer: Read aloud the categories and check the response.) 
1. Book about America 
2. Book about home country 
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3. Book about other countries 
"PLEASE LOOK AT CARD 5." 
32. Do you often read newspapers, magazines, etc. of your native 
country? 
*(Interviewer: Read aloud the categories and circle the proper 
number.) 
1 2 3 
never occasionally often 
"PLEASE WRN TO CARD 7." 
'33. How many letters per month do you receive from home? 
*(Interviewer: Read aloud the categories and check the answer 
given. ) 
1. About four or more monthly 
2. About two letters monthly 
3. About one or less monthly 
"LOOK AGAIN AT CARD 7." 
\34. How many letters per month do you write to your home? 
),(Interviewer: Check the answer.) 
1. About four or more monthly 
2. About two letters monthly 
3. About one or less monthly 
"PLEASE TURN BACK TO CARD 5." 
35. Do you participate in any campus organization activities whose 
purpose is to provide for the social needs of the foreign 
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students? 
*(Interviewer: Read aloud the categories and circle the appropriate 
number.) 
1 2 3 
never occasionally often 
"PLEASE TURN TO CARD 8." 
36. How many organizations of this type do you participate in? 
*(Interviewer: Read aloud the categories and check the proper 
answer.) 
1. More than four 
2. Four 
3. Three 
4. Two 
5. One 
37. Do you use "nicknames" while communicating with American friends 
(Le. Robert - "Bob")? 
*(Interviewer: Read aloud the categories and cheek the proper 
response.) 
yes 
no 
38. tofu ieh mus ie do you lis ten to the mos t? 
*(Interviewer: Read aloud the categories and check the appropriate 
response.) 
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1. American music 
2. Home country music 
3. Others 
1£. Do yOu celebrate your native festivals and/or holidays while 
you are in the United States? 
*(Interviewer: Read aloud the categories and check the proper 
response.) 
yes 
no 
40. If you have the choice to marry, would you marry an American? 
*(Interviewer: Read aloud the categories and check the proper 
response.) 
yes 
no 
PART III. Section A. 
"The next set of questions will deal with how much difference you 
see in the cultural pattern of the United States and the cultural pattern 
at home. Please answer the questions to the best of your knowledge." 
"PLEASE TURN TO CARD 9." 
Instructions: "Would you please read the instructions on the card as I 
read it aloud. As you can see on the card, 10 aspects of culture are 
listed. I will read to you the item and you are to tell me how different 
it is from that at home. As you can see, there appears on card 9 a rating 
scale of 0 to 9 indicating the degree of difference. 0 means no differ-
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ence. However, scores of 1, 2, 3, 4, 5, 6, 7 or 8 may also indicate 
the degree 0 f d if ferences. " 
A. 
*(Interviewer: Circle the appropriate number and make sure the 
interviewee understands the instructions. Always read the lead 
part of the question first, then insert the item listed below, and 
complete the sentence. For example: How different is the language 
in the United States from what you have at home?) 
"How different is the in the United States from what 
you have at home?" 
1. Language 
o 
no 
difference 
2. Food 
o 
no 
difference 
3. Housing 
o 
1 
1 
1 
no 
difference 
-------
2 3 4 5 6 
2 3 4 5 6 
2 3 4 5 6 
4. Work conditions (i.e. equipment, hours) 
o 1 
no 
difference 
2 3 4 5 6 
7 
7 
7 
7 
8 
8 
8 
9 
great 
difference 
9 
great 
difference 
9 
great 
difference 
8 9 
great 
difference 
s. Educational system 
o 1 
no 
difference 
2 3 4 
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5 6 7 8 9 
great 
difference 
6. Recreation and leisure (i.e. lectures, sports, etc.) 
o 1 
no 
difference 
2 
7. Political system 
o 1 
no 
difference 
2 
3 4 
3 4 
5 6 7 
5 6 7 
8 
8 
9 
great 
difference 
9 
great 
difference 
8. Community services (i.e. post office, police, fire department) 
o 1 
no 
difference 
2 3 4 5 6 
9. American people (their charact~ristics) 
o 1 
no 
difference 
2 3 4 5 6 
7 8 
7 8 
9 
great 
difference 
9 
great 
difference 
10. Pace, time (being aware of necessity of getting things done 
rapidly) 
o 1 
no 
difference 
2 
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3 4 5 6 7 8 9 
great 
difference 
PART III. Section B. 
"In Section B of Part III, I will read to you an item and you are 
to tell me to what degree you prefer the United States' pattern over the 
pattern at home. 
"PLEASE TURN TO CARD 10." 
Instructions: "Would you please read the instructions on the card as I 
read it to you aloud. On the card, 10 items appear. I will read you the 
item, and you tell me to what degree you prefer it. Please rate the de-
gree of your preference on a scale of 0 to 9. 0 means no preference and 
9 great preference. 
B. 
*(Interviewer: Please read the lead part of the question, insert the 
item in the blank area and ask to what degree the student prefers the 
United States system. Circle the appropriate number. Be sure the 
instructions are understood.) 
"To what degree do you prefer 
----------------
your own at home?" 
1. Language 
o 1 
no 
difference 
2 3 4 5 6 7 
in the United States to 
8 9 
great 
difference 
2. Food 
o 1 
no 
difference 
3. Housing 
o 1 
no 
difference 
2 
2 
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3 4 5 6 
3 4 5 6 
4. Work conditions (i.e. equipment, hours) 
o 1 
no 
difference 
2 
5. Educational system 
o 1 
no 
difference 
2 
3 
3 
6. Recreation and leisure 
o 1 
no 
difference 
2 
7. Political system 
o 1 
no 
difference 
2 
3 
3 
4 5 6 
4 5 6 
4 5 6 
4 5 6 
7 
7 
7 
7 
7 
7 
8 
8 
8 
9 
great 
difference 
9 
great 
difference 
9 
great 
difference 
8 9 
8 
8 
great 
difference 
9 
great 
difference 
9 
great 
difference 
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8. Community services (i.e. post office, police, fire department) 
o 
no 
preference 
1 2 3 4 5 6 
9. American people (their characteristics) 
o 1 2 3 4 5 6 
7 8 
7 8 
9 
great 
preference 
9 
10. Pace, time (being aware of necessity of getting things done 
rapidly) 
o 1 2 3 4 5 6 7 8 9 
PART III. Section C. 
"The last section of the interview will deal with problems or dif-
ficulties you might face when you return to your country." 
"PLEASE TURN TO CARD ll." 
Instructions: "Please read the instructions as I read it to you. 
Again 10 items are listed. I will read each item and you should indicate 
the degree of difficulty you might have with it when you return home. 
Please rate the degree of your difficulty on a scale of 0 to 9. Remem-
ber 0 means no difficulty while 9 means a great deal of difficulty. 
Again, scores of 1,2, 3,4, 5,6, 7.or 8 might better express the degree 
of your problem." 
*(Interviewer: Make sure the instructions are understood and circle 
the number indicated by the interviewee. Read the lead part of the 
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question, insert the item in the blank area, and complete the 
sentence.) 
c. "To what degree do you think you will have problems getting used to 
the back in your native country?" 
1. Language 
o 1 
no 
difficulty 
2. Food 
o 1 
no 
difficulty 
3. Housing 
o 1 
no 
difficulty 
2 
2 
2 
3 4 5 6 
3 4 5 6 
3 4 5 6 
4. Work conditions (i.e. equipment, hours) 
o 1 
no 
difficulty 
2 
5. Educational system 
o 1 
no 
difficul ty 
2 
3 4 5 6 
3 4 5 6 
7 
7 
7 
7 
7 
8 
8 
8 
9 
great 
difficulty 
9 
great 
difficulty 
9 
great 
difficulty 
8 9 
8 
great 
difficulty 
9 
great 
difficulty 
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6. Recreation and leisure (i.e. lectures, sports, etc.) 
o 1 
no 
difficul ty 
2 
7. Political system 
o 1 
no 
difficul ty 
2 
3 4 
3 4 
5 6 7 
5 6 7 
8 
8 
9 
great 
difficulty 
9 
great 
difficul ty 
8. Community services (i.e. post office, police, fire department) 
o 1 
no 
difficulty 
2 3 
9. People (characteristics) 
o 1 
no 
difficulty 
2 3 
4 
4 
5 6 7 
5 6 7 
8 
8 
9 
great 
difficulty 
9 
great 
difficulty 
10. Pace, time (being aware of necessity of getting things done 
rapidly) 
o 1 
no 
difficul ty 
2 3 4 5 6 7 8 9 
great 
difficul ty 
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CARD 1 
Please rate on a scale of 0 to 9. 0 means very low; 9 means very high. 
However, scores of 1, 2, 3, 4, 5, 6, 7 or 8 may better indicate their 
social position. Please indicate by number. 
o 
very 
low 
1 2 3 4 5 6 7 8 9 
very 
high 
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CARD 2 
Please rate on a scale of 1 to 5. 1 means not at all, 2 means once in 
a month, 3 every two weeks, 4 once a week, and 5 more than once a week. 
Please state the number that best describes your situation. 
1 2 3 4 5 
not once once once more 
at a every a than 
all month two week once 
weeks a 
week 
102 
CARD 3 
Rate on a scale of 1 to 5. 1 means very inadequate, 2 inadequate, 
3 fairly adequate, 4 adequate and 5 very adequate. Please state the 
position best describing your feelings. 
1 
very 
inadequate 
2 3 
inadequate fairly 
adequate 
4 
adequate 
5 
very 
adequate 
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CARD 4 
Please rate on a scale of 1 to 5. Please pick a number on the scale 
that best describes your feeling. 
1 
dislike 
it 
very 
much 
2 
dislike 
it 
3 
like 
it 
fairly 
well 
4 
like 
it 
5 
like 
it 
very 
much 
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CARD 5 
Please pick a number on the scale that best describes your feelings. 
1 2 3 
never occasionally often 
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CARD 6 
Please pick a number on the scale that best describes your feeling. 
1 2 
practically once 
never in a 
great 
while 
3 
sometimes 
4 
fairly 
often 
5 
very 
often 
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CARD 7 
Please indicate which 
1. About four or more monthly. 
2. About two letters monthly. 
3. About one or less monthly. 
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CARD 8 
Please indicate which 
1. More than four. 
2. Four. 
3. Three. 
4. Two. 
5. One. 
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CARD 9 
Instructions: "Would you please read the instructions on the card as I 
read it aloud. As you can see on the card, 10 aspects of culture are 
listed. I will read to you the item and you are to tell me how different 
it is from that at home. As you can see, there appears on card 9 a 
rating scale of 0 to 9 indicating the degree of difference. 0 means no 
difference at all while 9 means a great deal of difference. However, 
scores of 1, 2, 3, 4, 5, 6, 7 or 8 may also indicate the degree of 
difference." 
"How different is the in the United States from what you 
have at home"? 
o 
no 
difference 
1. language 
2. food 
3. housing 
1 2 3 4 5 6 
4. work conditions (i.e. equipment, hours) 
5. educational system 
6. recreation and leisure 
7. political system 
7 8 9 
great 
difference 
8. community services (i.e. post office, police, fire department) 
9. American people (their characteristics) 
10. pace, time (being aware of necessity of getting things done 
rapidly) 
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CARD 10 
Instructions: "Would you please read the instructions on the card as I 
read it to you aloud. On the card, 10 items appear. I will read you the 
item, and you tell me to what degree you prefer it. Please rate the de-
gree of your preference on a scale of 0 to 9. 0 means no preference 
and 9 great deal of preference." 
"To what degree do you prefer in the United States to 
your own at home?" 
o 
no 
preference 
1. language 
2. food 
3. housing 
1 
----------------
2 3 4 5 6 
4. work conditions (i.e. equipment, hours) 
5. educational system 
6. recreation and leisure 
7. political system 
7 8 9 
great 
preference 
8. community services (i.e. post office, police, fire department 
9. American people (their characteristics) 
10. pace, time (being award of necessity of getting things done 
rapidly) 
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CARD 11 
Instructions: "Please read the instructions as I read it to you. Again 
10 items are listed. I will read each item, and you should indicate the 
degree of difficulty you might have with it when you return home. Please 
rate the degree of your difficulty on a scale of 0 to 9. Remember 0 means 
no difficulty while 9 means a great deal of difficulty. Again, scores of 
1, 2, 3, 4, 5, 6, 7 or 8 might better express the degree of your problem." 
"To what degree do you think you will have problems getting used to the 
________ back in your native country1" 
o 1 
no 
difficul ty 
1. language 
2. food 
3. housing 
2 3 4 5 6 
4. work conditions (i.e. equipment, hours) 
5. educational system 
6. recreation and leisure 
7. political system 
7 8 9 
great 
difficulty 
8. community services (i.e. post office, police, fire department) 
9. people (their characteristics) 
10. pace, time (being aware of necessity of getting things done 
rapidly) 
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APPENDIX C. TABLES 
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Table 4: Adjustment to host nation in relation to the categories of 
countries. 
Adjustment to Country 
host nation 
Underdeveloped Developed 
Low 
High 
Column 
Total 
20 
28.6 
15 
21.4 
35 
50.0 
14 
20.0 
21 
30.0 
35 
50.0 
X2 = 1.430 with 1 degree of freedom not significant 
C = .1415 
~ = .333 PCED = .665 25% not significant 
34 
48.6 
36 
51.4 
70 
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Table 5: Perceived differences of host and native culture in relation to 
the categories of countries. 
Perceived differences 
of cultures 
Low 
High 
Column 
Total 
Underdeveloped 
2 
29 
33 
47.1 
35 
50 
Country 
Developed 
28 
40.0 
7 
10.0 
35 
50 
30 
42.9 
40 
57.1 
70 
X2 = 36.458 with 1 degree of freedom significant at .05 level 
C = 0.5852 
~ = .9702 PCED - .99 
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Table 6: Preference of host culture in relation to the categories of 
countries. 
Preference of 
host nations 
Low 
High 
Column 
Total 
Underdeveloped 
5 
7.1 
30. 
42.9 
35 
50.0 
Country 
Developed 
25 
35.7 
10 
14.3 
35 
50.0 
x2 = 21.053 1 degree of freedom at .05 level 
C = .4809 
'Y = .8750 peEO = .94 
30 
42.9 
40 
57.1 
70 
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Table 7: Perception of readjustment difficulty in relation to the 
categories of countries. 
Country Readjustment 
Difficulty to 
Native Country Underdeveloped Developed 
Low 
High 
Column 
Total 
11 
15.7 
24 
34.3 
35 
50.0 
30 
42.9 
5 
7.1 
35 
50.0 
x2 = 19.0748 with 1 degree of freedom .05 level 
C = .4628 
~ = .8581 PCEO - .93 
41 
58.6 
29 
41.4 
70 
